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Prefaca * 

This publication Lists md descrtbc^s dlagnp^tic rcji-idi ng 
tents available from American test publishers, Crillcril re^inw?= 
by 'MJtslde experte have also been includcid and supplemun Lud by 
the compiler's comments. The eKtarnal reviews hava btu* ^ ibsLranL- 
nd. from T he Me n t a I Me a s u r e me n t a Ye a r books ^ edited by O.K. Buros, 
and are cited by Yearbook edition and entry number so that fur- 
ther study of the reviews may be madcs For example, MMf n:S29 
rufers to entry number 829 in The Sixth Mental Measurements Year - 
book ■ 

Attention is elso called to the introductory material whicb 
is intended to serve two purposes: (1) to outline some considefa- 
tions to be followed in selecting diagnostic tests and (2) to pro- 
vide background for the undarstandlni; of technical information pro- 
vided in test manuals and reviews* 

It is hoped that all who use this bibliography will find it 
helpful in selecting tests which may provide useful clues to im- 
proving reading inscruction* 

This publication and three aubBequent revisions (March 196B, 
September 1968, and March 1970) were prepared by Prlscilla Hay- 
ward Crago of the Bureau of Pupil Testing and Advisory ServlcyR. 
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Xntroduccion 



Most teachcTS aro familiar with suuv^^y reading tests which they 
regularly adminisier to their entire classroom. From such tests they 
laarn where their clasB as a whole and where individual students with- 
in the class stand relative to some outside criterion. The outside 
criterion, a set of norms ^ Is most commonly expressed as percentile 
ranks or grade-equivalents based on a national sample of pupils who 
took the same test. In some cases the survey teat may provide several 
subscores, which givn the tnacher further insight into the class's 
strengths and weaknesses. For those pupils who score low r .ne sur- 
vey test, another instrument Is needed to pinpoint with greater pre- 
cision the nature of the problems that are contributing to the over- 
all low score so that remedial instruction can be ajjpropriately plan- 
ned and carried forth* The diagnostic reading test is designed to 
fill this need. 

How Do Survey Tests Differ from Diagnostic Tests ? 

For the purpose of this bibl iography ^ a dlstin:tiQn between sur- 
vey and diagnostic tests was made on the basis of tie numbnr of sub- 
scores each test yielded. Survey tests may provide only a total score* , 
or they may provide up to three subscores and a composite for a total 
of four scores. Typically the three survey subscores may be vocabulary 
(or word recogn i t Ion ) ^ comprehension, and speed Cor rate). Or the sub- 
scores may be word meaning (which corresponds to vocabulary) and sen- 
tence and paragraph meaning (which correspond to comprehension subscores 
on other tests). Some su4^ey tests may tap these skills by requiring the 
pupil to rend words and paragraphs oraLlyj while others may require 
silent reading of the test content* Survey tests fill the need for ob- 



tniiiing brcmd as^GSgmynt of cntLrM clflsaes and fnr cUiHsiCylng pupils as 
rivf.?ragL*, or high In reading och i eviimnnt . 

DiQgnnstic Li^sts, on tho othrr hand, aru usu^illy inlcmdHd f>nly 
ffir thc^sp pupilB who havfi buen BC:rt»oned first by n Nurvf'.' mrnHurr- find 
i cUmt 1 f J 'v ti poor readers* By br'^aking dtjwn rnadinp, .mfirt'h(*nH j (ui in- 
to itjs ccnnpnnLmt 8knig and measuring cnch ^^kill RnpnrnM'ly, Ih** dinrp 
nosuic tc^ut £3nables the teacher to concent ra to rnmedial effcjrts on i. h*- 
Hicills that show relatively greater weaknesK in a particular child or 
group of chtldren* 

Diagnostic teats may yield four or more subscores, Subscores nre 
nnt to bo confused with item cLassif leations provided by some survey 
tGSts, Such item classifications a^e based on the grnuping of test 
cjuestinns which measure a common component. These groupings, when cnm- 
hined with other groups, yield a meaningful total scores but taken by 
themselves they are too small (frequency bcflng based on only 3 to 10 
itams) to yield reliable subscores* Reliability is n function of test 
lengths and the^efare most diagnostic tests having real utility muH\ 
necessarily be time-consuming. 

What Types of Diafinosti c Readlna T ests Are Available ? 

Two major types of multl'-score reading tests havci been identified, 
Tn this bibliography the term *'d iagnos t ic" has been kept for those tt?sts 
whicli yield scores on such reading components as word attack, auditory 
nnd \/isual discrimination, blending^ vowel and conson^nit sounds, revnr^ 
sals, and other objectives usually found in reading instruction which 
emphasizes the acquisition of phonics skills. 

The term ''work- s tudy" has been applied to a second category of teste. 
These tests yield scores on such uumponents as skimn;ing ability, use of 



an ind.x, and ability to raad for main idea or far factual information. 
The work-study or critical reading tosLs emphasize the ability to adjust 
one's raaalng £.p..runch and «paed according to the type of material (flc- 
Lion, «ci.mca, ..cial studies, index, and dicLionary). the length o£ the 
material (words, s.ntances, paragraphs, and extended passages), and the 
purpose (to get the main idea, retain details, and make 'nferences). 

The sets of skill groups represented by these two types of tests may 
need to be diagnosed at different periods in the pupil- s school career. 
The teacher in the primary grades may be concerned more with phonics 
skills which emphasize word recognition and word attack abilities, whereas 
the teacher of pupils who have already mastered word skills may wish to 
concentrate on developing critical reading skills or skills of the work^ 
study type. 

Where C an You Find Additional Information ? 

Although this bibliography may help to narrow down the cholcu, ther.. 
are other sources of Infonnation to be consulted. The external reviews 
apperrlng here are not given in full, but may be found In The Mental Mea - 
surements Yearbooks^ In reading reviews it should be borne in mind that 
those reviewers who are reading specialists may look primarily at the 
test content, whereas test experts may look at the technical characteris- 
tics of the test, such as information on reliability, validity and norma- 
tive data. 

Publishere' catalags prov<de a further source of Information. An 
up-to-datu filu of catalogs Is a necessity to keop abrGafi-t of new test 
dev»; 1 opmentB . 

Finally, it is i.uco,m,„.nded thaL specimen sets be eKamlned beforti making 
a decision. The test conttmt and the manuals themselves provide 

*R^«l?nf i^^i ^"'y^r f""* ye^books are now reproduced in one volume, 
Readin g Tusts and Reviews, edited by O.K. Euros, the Gryphon Press, 1968. 
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xMo bc*sL snurct' of InfnriimLiun of: nil. And nn acLunl * ry-f>ul of Kiv r- 
ni tc'fiU; may yield ntlll furthnr infnnnntn'Fi. 
H t ) w Dt > Y o ul S c 1j3 c t P 1 a an c3 s L 1 c 1 c * a t ? 

Thrrt^ critRria «re suggesCnd hb guld6*llncN fcsr rruiewin^ -liatMiMtfU 
tests: 

(1) How doua the test measure the cDmpDnent sktllSs and du the? 
subscorQS represent meaningful areaN for providing rfefnedlal 
i ns true t ! on? 

(2) Are thy subscore reliabilities sufficiently high (abuvc: *90) 
for LndividunL use? 

(3) Are the 1 ntercorrelat 1 ons among subtestri suffieiantly lav; 
(helow *65) to warrant differen:lal diagnosis? 

Since these critcirla are tQchnical ones, som€> eKplanation is in 
order^ 

M a a n 1 n gf u 1 SubscJres 

The meaningf ulness of subscurGfc^ can only be determined by eKamlning 
the test contc»nt directly. Some subscorai , for instance ^ may be su glo- 
bal in nature that they do not provide much more information than the 
subscores available from a survey test. 

In addition, several publishers may use the same subtest label and 
yet ref^r to entirejly different abilities. For examnlej syl labirotion 
to some means Identifying the precise point at which a word divides lu- 
self into syllablaSi whereas to others it may mean to count the number 
of syllables or to read aloud a polysyllabic vord. Vocabulary may bn 
measured by selecting a word that matches a picture j by SMiecting a word 
that fits a definition given orally or in writing, or by placing a v;ord 
that best fits the context. Paragraph comprehension may b(* nMiaBurfid 



with simple factual questions or wich complex questions at or above the 
readability level of the paragraph on which the questions are based. It 
is therefore wise to look closely at the test and decide what skills the 
pupil is expected to demonstrate, 

Furchermore, the teacher will want to determine which components 
should be diagnosed for children at different reading levels. For some 
the phonicb skills will ho nf importance, and for others the work=study 
skills will be more meaningful in the particular situation.' 

m 

Subscore RellabtHhy 
Reliability of a score indicates the consistency or stability of 
that ecore. No test has perfect reliability, since it is only a sam^ 
pie of all possible questions that could be asked. If the test con- 
tained a differenc sample of questions, different results might be ob=. 
tained. The more questions Iicluded the. more likely one can place con^ 
fidence In Che results. Thus the longer the test or subtest the mo"^ 
likelv the reliability is to increase. 

One statis*^ic used for reporting the reliability of a test or 
subtest is the standard error of measurement. It is usually eKpressed 
in raw score units. The chancer are two out of three that an obtained 
score differs from a true score within the score range defined by plus 
and minus one standard error* For eKample, a test with a standard er- 
ror of 3 means that an obtained score of 25 probably lies between 22 
(25 minus 3) and 28 (25 plus 3). Average scores for groups are sub- 
ject to much smaller errc)rs, since the errors in individual scores tend 
tn cumpensfltf pna anothnr. For this reason, higher reliability and 
hence smnllar standard orrors arn required when interpreting subscore 
pnttArtiH of individuals than when dealing with mean differences in a 
larger group. 



Anothnr rulinbilily yUtijHLie ihat is mnvr* f rofji u i L I y r^■pi^f'L i-.^ J 
thr currelfltLun coetficicjnl (r). U niny rangi- frofn : . M.Of^ an' 

\v-ny bo cnnipuLed In severAl wavK . (1) Somr t i mi»s thfc ivsi ih ^plii iu 
h/iir And tht^ scores on aach half correUc&d with each nthor df^ c f rm wic^ 
wiuahrr bath halves rarik the puplLs cons is tonL 1 y in Lho sarPf- v/nv, Hi- 
f ''Hip ting spliL-^hfllf corrolatinn is stepped uj) by l\ Spejarmnn ^?>r- 
f^jnnuhi in order to osLlmate the reliability uf the pnUrf lpsl, ( y ) 
S(in,MLima?5 thn ret^ults nn one form of a test aro cnrrfULed wiLh tlv^ H; • 
Hults r,n nn nliornatp form to Indicate that thr two samplMi^ of r|iM-.L)ruu> 
ip-e mpasuring in thti same dc^mnln, (3) The test-retest methnd o:: cy[: 
nuitlng reliability datarminey whether the sLudtintg' scorrs an th» 'iM^a 
ata suihla over tlmt. (4) Still other methods, such ns th^i Kuder- 
Kichardson formulas, depend upon internal measures of consistency. Splli^ 
half and Kuder-aichardson coefficients, being based cn internal 
from only one test administration, tend to be high and should not be au^ 
piled to speeded tests. Al ternate- f orm and test-retesti coef f iclencs Le^nd 
tcj underestimate the actual reliablltty. 

As a rule of thumb, a test Is eKpected to yield reliability coef ^ 
flcients In the *80's to be fiatisfactory for group decisions and in the 
,90's for individuel decisions. It the coefficient is lower, the <^corc^s 
might fluctuate by chance and an observed difference might not bu a tru« 
difference at all. Diagnostic tests, because they ar^ URuaUy not Udt^i 
with an entire claiisroom but are for individualizing instruction for a 
single pupil, should meet the higher level of reliability in the .90' ti, 

A correlation coefficient may be squared to indicate the percent 
tage of common score variation that exists on the two sets of scores that 



are correlatedj the scores on two halves of a test j the scores on 

two alcernate foiins, etc. Thus a coefficient of ,90 indicateB consis- 
tent performance In 8.1 percent of the scores* The percentage of common 
variance or the consistency w:,th which a test yields reliable scores 
decreases rapidly as the corr<!lation coefficient decreases, as the table 
below shows. 



Coefficient (r) P ercentage, of Consistency. ( ) 

.95 . ,90 

*90 ,81 

.80 .64 

•70 ,49 

,60 .36 

.50 ,25 

.40 .16 

,30 ,09 

.20 .04 

.10 ,01 



Sujjg CO r e_ I n t e^c or re I a 1 1 ons 

It is generally considered that if scores on tne component parlH 
of a test are to be dif ffirentlally useful, each shoald possess somc^ 
unique significance and should be r«*latively independent of other am- 
ponents. The correlatian coefficient^ as It is used to estimate reli- 
ability, should be high to Indicate that the halves or altGrnatu formH 
or whatever are being correlated have much in common or are measuring 
in the same domain and arc conslstont over time. 

When the correlation coefficient is used in studying the subscore^* 
howeverj it should be low to indicate that the components are indepen- 
dent and u;»iquo, Ttxu hl^imr the correlation between subscore^ the more 
Likely it Is that they am measuring the same thing. The lower the cor- 
rfflaclon bntwcffin subscorus the more likely it is that they are measuring 
differant things. 
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When the subsccro intercorrf^lat ion coefficjent Ifi 8quart'd, thi= p-r 
coiiL/ige of interdependenco ur shnred vflrlance on the two siihtt>fir« i;; mI^ 
tnlnud. On a rtiadlng test it may be* expected that vocabulary nnd cfin- 
pruhenBion scores will be highly correUted. A hypgthct teal eurr^^ 1 a f i ^jn 
af .70 indicates that almost half (49%) of thci correlation may bf^ ac = 
C(Mint(K! fc)r by same type of nvnrUpplng in what is btMn^ moasiirfd, 11;^- 
rLNniiinder (51%) is unaccounted for and apparcmtly unique lo pnch f^uin 'M 

In diagnostic tests, if feasible, we want mure than half of navh 
Bubscoro to be pure and independent of other subscnres. If the intMr 
corrulatiun between two subtests Is ,65, there is a 42 percent cvpriai: 
(*65 squared) and 58 percent that does not overlap* A corrfiUtlon c^?.- 
efficient of .65 or lowar is considered a desirablo criterinn when dif 
ftirential Erfcatment is indicated by subte? ts suppOBedLy measuring lit- 
dependent skilli* 

In the case of diagnostic testSj whl?:h are intended for pupils uf 
low achievement rather than for a larger *)opulatlon of widely vary trig 
ability, the desirability of low iubscore Intercorrelatinns may be ^u' 
less Importance than the other criteria o: meaningful and reliable 
subscores* We may eKpect reading abilltlss of the student population 
as n whcile to be intercorrelated above th i *65 level, b,2cause good 
readerR are generally good in all reading components and poor readers 
are generally poor. In dtagnostic testir| we may bo less concei:n(/d 
with inter- Individual differencns and mqi i with Intra- i ndlvidual dif- 
ferences. Within one Individual one conipDnent skill may be^ mastered 
well and another not mastered at all. In the Individual case, than, 
the correlation raay be negative or low, e^en though the lntt^rcorr<i I a t ions 
for a larger population were too high to meet the genHr.illy nccQutod 
criterion of .65, 
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What Other Factors Should B. Consldar.ri in s. Uccin. Qi...n.M. t..... 

Other criteria for judging diagnostic t-jsts are the same tnat 
apply to all tests, such as ease of administration and icorlng, time, 
cost, and adequacy of Interpcitative information. Here, the ease of 
administration and scoring may depend upon the Cype of school staff 
that is flvaiUble. If the school has a psychologisr. or a reading 
specialist with clinical traiUng, a test that is difflcuU to admin^ 
istar may present no obscaclei. If classroom teach,.rs are expected to 
conduct the testing, the tost; chosen must necessarily be easier to adr 
minister and should yiGld fiubieores that lend themsnlves to direct in^ 
terpretatlon in terms of concrete teaching objectives. 
What about Norms ? 

Usually the norms for a test are In terms of parcentiU ranks or 
grade. level scores, based on a group of puplU similar to those for 
whom the test is intended. Ideally, the publishers of standardized 
tests will describe the norm. samplB carefully In terms of grade levels, 
• geographic distribution, number of cases, socioeconomic status, com- 
munlty type, and general ability level. If norms are provided with a 
tost, such information should be avallablQ. Unfortunately, these cri.. 
terla are not universally met. 

Some diagnostic tests do not provide norms on the premise that 
remedial efforts should be directed toward all pupils who show less 
than complete mastery of a component skill. Nevertheless, such tests 
do provide Interpretive Infofmatlon. Instead of norms based on number 
right, they supply error nnnlysls scores or checklists. The tests look 
at thH numbcir wmnn rather than the number right. These tests then 
clftSNlfy (.rnir,'; ...ithln mnaningful catugorles. The goal becomes a por- 
fecl fifor.. or eomplnto mastery rather than obtaining a relative rank. 
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ThlH approach Beems justifltici, although tharft shnuld bf» r^vidtyncr nhat 
Lha component scores are useful and that the t^st cc)nL*m^, hns buer pi/t^- 
tested on a snmple of students sJmilfir to thp group for which ;l 1?? ln = 
londed* 

As mDntlnned previously, the Intra- tndlv iduni poiu^rn n£ Hcorpb 1h 
of prime importance In diagnostic testing. The diffGrcuicDh hc^nwf^im r>ub 
scores for a single Individual are Inspected to find what arftBS ^hniild 
bfi stressed In remedial instruction* Since intra- indlv idual profilej^ d 
not depend so heavily on outside criteria , we have anothqr reason for a 
erupting tests which lack norms. Here we rray be less cuncern^d with 
the individual pupi^ deviates from the total pupulatlonj for it is d ' ^ 
ready known that hi i reading performance :s loWj and more concerned wit 
how his own skills .ieviate among themselvi-s* 
Do Diagn ostic Test Results Give the Whole gieture ? 

While diagnqitlc reading tests may provide clues to the connent 
and level of remadlal Instructton, the competent reading specialist 
will take other factors into eonsideratlon . Classroom obBervatlon c.f 
or.nl and silent reading skills and habits will contribute to a batter 
understanding of each child* 

Information from other types of tests may also yield useful data. 
Specif leally, tests of intelligence or scholastic ability^ listening 
comprehenslnn , and arithmetic computation are touls which can play an 
important part, Xf the scorea on a survey reading tc*st are on n par 
with those from a test In any one of these areaSj the pupil may be 
reading at his optimum level for the time being. Remedial effonis may 
help hiro retain his relative standing. His progress will b^^ sI^h; is 
his reading component skills (perhaps also on a par with ench nt\m):) 
improve at a steady pace, 
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If, fin th'' other hand, the intelligence, Ustaning, or arithmetic 
^t'.rr.^ nri t'.n s j ■ r/ib 1 y nbsivfi a reading score, the child may be eKpected 
Lo Donr^fii nn.rf^ quickly frnni a rcimudial program designed to correct his 
df:f iciencLGs. The scare discrepancy often indicates that the puhU has 
potenttal to Increase his reading skills to the level indicated by the 
higher scores on the other test ^r tests. The usual eKpectatlon Is that 
a child who can deal with abstract figures and reasoning problems In an 
intelligence test, who can understand the spoken language In a listening 
test, or who can manipulate nuinerical symbols on an arithnietic computa- 
tion test wtthout word problems, can also handle letter symbols and 
words in their written form. This CKpectation is confirmed for the gen^ 
eral schonl population by the high correlation that eKists among intel- 
Ugence, ILstc-nifig^ raading, and arithmetic tests. Individual eKceptioiiH 
will, of course, occur. Some diagnostic reading tests include listening 
measures on the very premise that listening ability serves as a frame of 
reference to which reading ability can be compared. 

Besides the use of teacher observation and testing techniques, othe 
school resources may be used In an Interdisciplinary approach. Home, 
school, and pupil factors may contrlbuce to reading difficulties. The 
Job of identifying motivation or emotional problems may He with pay- 
chniogists, parontSj and rahers. The school librarian may have an im- 
portant rolo in uncouraging reading for enjoyment. Health factors such 
as hearing and vision problems may need to be Investigated by the scht)ol 
nurse or a doctor. All in nil, reading is a complex abtlity and requirns 
the attention anci dedLcntion of many. 



TitlH: Adult Basic Reading InventDry 



AuLlu>r: Richard W, Burnett 

i*ubllshor^ Schalnsulc Testing Stirvlcf*, Inc, 4H0 Mcynr Rond , Br-nHcnv i 1 l^' , ii' 
Dnto; 1966 

Ranged Functionally ilUteraie adoUscents or adults (reading hc^lc.w ihf^ fnijru' 
grade level ) 

Forms ^ A 

No. of Subscores* 6 subocorea and total 

Bubscore Rel iabi 1 i t J tas above 90* Word Meaning (Reading), ,97 
I n tHrcorriilat Ions of Subscoreu^ No information given. 
Time: Under 60 minutes 

Description: A group test which measures al|ht words^ sound and letter discrinii" 
nations (beginning conionantSj blends j and digraphs)* word meaning (rUfUN 
ing), word meaning Cliitening), and conteKt readingi If an individual 
gets chance scores on all but the listsning test, he is classified an 
abh»*iuty ilirttiraiti rather tiian a functiunal illlLuraty* Thi^ wiaU^ in 
bfUh word mt^anlng subteits are identic il and are of graded difficulty. 
When 70% accuracy is obtained when the words are reads the grade level 
indicates the instructional level* If the word meaning (.listening) v^r ri"^ 
is higher than the word meaning (reading) scores the individual is con- 
sidered to have greater potential to bsnefit from instruction* Clues tu 
basic skills stiengths and weaknesses are found In the other subtests. 
Test booklets without the word ''Adult" in the title are available* for 
school uset 

Norms: Standards rather than norms are provided* The instructional level stan- 
dard is based on 70% accuracy on the ViOrd meaning (reading) Bcar(^p Tli^^ 
standard of complete mastery, l*e* a perfect score, Is interprcit»jd bb in- 
dicating that tho individual is not a functional illiterate. 

EKternal Review* None 

Inturrial Review^ Technical Report No, 1 provides useful validity and i-'al Lability 
information on the apprppriateness of the word meaning (reading) scoru 
standard in placing adults at the proper Instructional level* Additicituil 
technical reports are promised as tesL users share their res^^ir^jh data 
with the publisher. The Manual contains valuable suggestions for hcnr^- 
interpretation .ind the planning of reiiding instruction fur lii^^racv pr)*- 
jects. Easy Co administer and ncor^:. 



'litU: Babic R^a.ing Inv^-ncory 

SEE - 
Adult Basic R*iading Inventory 
Title. Botel RGading Inventory 
Author: Morton Botel 

Publisher: FoUett Pablishlnt Company, 1010 WeiC Washington Boulevard 
Chicago j Illiiiois 60607 ' 

UaUii l9ftU66 

Rangi^: Grades 1-12 

Fijrms' A Battfjry aR^ 8 Battery 

No. of Scores: 4 ratings derwed from 3 testB and S subscores obtained 
from f ourLh , tesL, 

Sub.:=oi'e RaUabilicies abovci .90: No information given. 
I.itercorruULlcns of Subscorei; No information given. 
Time; 39 to 107 rninutes 

Description: An individually administered test battery designed to clnssi, 
fy reading Itjvfel as Free Reading (pupil ciin read independantly 
without toacher hfelp), Instructional (pupU usually needs tpachpr 
guidance for comprehension), or Frustration (pupil cannot rpad 
with profit even with teflcher holp). These leveU are dc!tDnnfnc.d ' 
by accuracy of raspunses to the Word Recognition Test, an oral 
rrjflding test bdsad on word lists of graded difficulty through thi' 
tourth gradfi level, and to the Word Opposltes Test, which moaKurus 
comprehunfiion of writtGn words of graded .Jlfficulty beyond the 
fourth grade level. The Word Opposites Tast may also be adminis- 
tered as a group or Individual listening test, In which casci it 
yields a Potential Reading Level. The battary also includes a 
Phonics Mastery Test to evaluate knowladge of consonant sounds, 
consonant blfinds, consonant digraphs, rhyming words, long and 
short VDwels, oLher vowel sounds, number of syllables, accented 
syllabU'S and nonsense words. The nonsense , words may bo used to 
screen or doublo-check the phonotle elements covered in the othur 
Phniiics subLests. 

Norms i Standards rnthc'r than norms are provldad. The .standard for the 
Phnnics Mastery Hubtests is 100% accuracy. For the Word Recog- 
nit ion nn,l Wor,l UppositeB tests 3 reading level stflndards au,- pre- 
•sontcd h, Mrad,.-..(,uIvalc.iiL turms. For the Word Opposltps (Li'stoning) 

tttst • poKintial hrvel standurd is presented in grnde-equivnlcMit 
tf.rifiN,, c;c.'id<i..K|uivfthinLH range from pre-prlmer to senior hlj-h Hchonl 

Crnde-aqulvHleints are not bnKad on test results but on grfldP-place- 

imnl of test content. 



Botel Reading Inventory (cont'd) 

EKternal Reviews In MMY 6:834: Tests are approprlatu nnly for pupi Ls rcfld- 
ing at grade 4 level or lowur. Actual icjachrr «*Kpur I rntc* han Nh^^wn 
that thy reading level standards aro apprupr laLi' , uvi-n in Ihv tacjc 
uf no supporting rosearch evidence, Onv revlc-Wfjr finds thn ifHl 
^uHeful In spite of the lack of reliability and vfllldjLy data^ wluvr.-r 
the second reviewer Is opposed to thu uhu of ihi- LusL bf*cau*^f ui; lJi< 
lack gf technical data. 

Internal Reviews Attractive format. Use of Phonics Mastery subtests mQy 
yield useful clues for remedial instruction, A majtjr drawback if] 
the lack of atatietlcal InfurmaLion. Users shciuid ba cauti..ua in 
interpreting score dlfferencaSj especially the difference betwef^.^ 
Instructional and Potential levels. 
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Title: Caliiornia Fhcnics Survey 

Authors: Grace M. Brown and Alicii B, Cottrell 

Publisher: CTB/ McGraw-Hill, Prlncaton Road S-2, Hightstown, N.J. 08520 
Date: 1962-63 

Range: Grades 7-12 and cullege 

For.s: For. I (For. 2 is f„r survay purposes only and ylelda a total scoro). 
No. of Scores: 8 errar anfllysLs sabscores and total. 
Subscore RellabiliLl«s nhny,, .90: No information given. 
Intercorrelations of Subscores: No information given. 
Time: 40-45 minutes 

°""'''iMch t-fT- T''"' ^«l"ionships betwean written and spoken words 
which may ba administered orally or by tape recording. Usas 5 listening' 
and roading tost exercises to reveal errors in 8 caceBorle« T n^f f 
Vowel Confusion, Oth.r Vowel Confusion, Consonant C^ 'wi h lu ;;:' 

and Digraphs. Canson.nt=Vcwel Reversals. Configuration, Ending N^Jatives 
and Oppositea, and Rigidity. Can be used below grade 7 if pupils ha^' 

a 1 7?' te-f "-8-"-' ^ diagnostic Key is used far 

« hL ™ ' '^^"^ '"^^^^^e -""'f^ than one of tho 

l^^^'T'^V' '"'^"8 scores are eatablished on the totn. 
kl or oielf f f "^'"^"^^l"^" ^ categories, representing adequate phonics 
fin ion o? , f °' ^"'Palrment. The authors state that "the de- 

finition of levels of phonic competence by means of the standard error of. 



measurement... precludes the necessity fornorms" and that, optimally/stu- 
dents who possess "adequflte" phonics skill should make perfect scored. 

score'lufna'norf -l"""'"" '"f'^ °" =""'"8 i-res applied to the Total 
mLsurei^t H f °' subscores. The standard errors of 

^«^nl! . to locate the cutting scores are based on the normative 

oub e"ndM ""'f '""^ ' "^^^Sas, 16 elementary schools 
If sample ^" ^"Sland. No information on si.e 

EKtornal Review in MMV 6:«,o. Easy to administer. Adequate reliability and va- 
lidity data remiltod from research phase and standardisation program. 

cstabl h ^"f "^^f ^'t '''' "^"^^^^ maaaLment to 

fihtabljsh cut-off points is wise. 

Internal Revlnw: R.li«hillty h adequate (.89-. 93) for the Total score, but no 
data arr. r,.p,,rt,,d for th« H diagnostic scores. Manual contains good ex- 
plnnaLion of construction and validation of test. The use of nonsense 
wordb and nf ,.nonotic Hpel lings in the test booklet makes the test free of 
crltlcisn, that it might be measuring conventional spelling. ' 



TiLlti: Classroom Roading InvenLory 
Aunhor: Nicholas J* Sllvaroll 

Publisher: William C. Brown Book Co., 135 South Locust St., Duiwqu., Iowa 

^ate: 1965 
Range: Grades 2-8 
Forms : One form 
No. of Scores I 6 subscore^ 
Suhscore* Reliabilities above ,90^ Unknown 
InLercorrelations of Subscores: Unknown 
Time: Unknown 

Descrtptlon: Measures word recognition' Independent, instruct lonal , and 
frustration teading levels; hearing capacity level, and spelling. 

Norms: Grade levels 

Reviews: None. Infotmatlen is Incomplete, because a specimen get has 
not been examined. 
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litUi '^''la^af'^ t^'U^ty Silent Reading Test, Second Edition ' 
Authors 1 Judsr.n E. Newburg and NichoUs A. Spennato 

Publisher: Delaware County Riding Consultants Association, c/o NichoUs A 
Spennato, Delaware County County Public Schools Court Houf 
Annex, Media, Pa. 19063 , 

Datt- 1965 

ige: Gradef 1.5, 2.0, 2.5, 3.0, 3.5, 4,5,6,7,8 

No, of Scores: k Mibscort-s and 1 total 
Subscore RcaiabilU abr.vn ,90: Unknown 
Int^^rcorrelationfi of Subscores: Unknown 
Timfe* Unknown 

Descriptionj Maasuras interpretation, organUatlan, vocabulary, structural 
analysis and total - '^^^-utui 

Noritis : 

Reviews; Nona. Above Information is incompleta because- a specimf-n set 
was not examined. 



ERIC 



Title: Denver Public Schools Reading Inventory 

Author? William Spears and Department of Instructional SHrvicuh staf 

Publisher: Department of General Curriculum Services, Denver Public 
Schools, 414 Fourteenth Street, Denver, Colorado 80202 

Date: 1965-69 



Rangca: Grades 1-8 
Forms : One form 

Nu, of Scoro^s: 3 scores and ratings of 26 typBs of er 
Subscore RQliabilities above ,90: No infarmation glvfe^ 
InLt^rcorrelations of Subscores: No informaUiQn given. 
Time: Untiraed 



Description: An inidvidually administered test. Yields instructional, 
independent, and capacity reading level scorfis and rates a 
number of areas o£ strengths and weaknesses on the basis of oral 
responsaa to 12 VQcabulary lists and 24 reading passages* The 
pupil readu the graded vocabulary lists until he makes S'^errors. 
The grade level for the passages to be read is "determined by the 
level of the vocabulary list mastered succeisf ul ly . The teacher 
records word recQgnltlon errors In 4 categariuh 1 omL^slone , 
insertions, substitutions , and punctuation) and answerH cu com- 
prehension questions In 3 categories (factual ^ vocabulary 
meaning, and inference). There are also 12 word attack classi- 
fications (consonants, blends, Qtc.) and 7 areas of faulty 
approach (finger pointing, Hp movement in silent readinq, 
enunciation^ etc O to be observed* 

Norms: Grade levels for major scores are presumably based on reading 

farmulas and are computed from piercentage mastery of vvurd recog^ 
nition (vocabulary) and comprehensian (reading pa^saga quescignf^) 

External Review: None 

Internal Review: Lacks reliability data, Some subjectivltv in scoring 
the comprehension questions is involved, with partial crydit 
allowed for some answers. The rationale for the test appears 
sounds and the manual contains helpful suggest iung for correcting 
deficiencies, 
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•lUle: Jiagnosiic Kt^ading Examination for Diagnosis of Special Difficuliy in 
heading (or Monroe Diajncstic Reading test) 

Auchoti Marion Monroe 

Publisher: C. H. Stoelting Company, 424 Nprth Homan Avenue, Chicago, 111. 60624 
Date: 1928-29 



nge: Gradijs 1-4 



No, of Scores; 14 subscores and 12 error analysis categories 
Subscore Reliabilities above .90: No information given. 
Intercorrelation of Subscores; No Information given. 
Time: About 2 hours 

Description: An individual tcist, requiring practice and special training to ,kU 
minister. Nine analytic tests yield 14 subscores. Test 1, AlphaboL Rl- 
peating and Kuadlng, requitas the pupil to say the alphabet and tn iikMiiify 
letters on stimulus cards. It la scored for tline to say the alphcih.H, 
number of letters omitted, and number of letters incorrectly ideniifii-d n,, 
the cards. Test 2, lota Word Test, requires the. child to read orally ihu 
words on the stimulus cards to determine grade level. Test 3, b, d, p. q, 
u, n Test, uses a stimulus card which the child reads orally; it is scureci 
for interchanging the letters u and n or the letters b, d. p, and q. In 
Test 4, Recognition of Orientation, the child is required to distinguish 
orally between forward and reversed letters and words. Test 5, Mirrur 
Reading, requires the use of a book and mirror; the child reads from the 
mirror image. This test is scored for- the time to finish the passage, thf 
number of words inisread, the ratio of time for mirror reading and ncrmnl 
reading, and the ratio of errors made in the two wflys of reading. Tcsi h. 
Mirror Writing, requirHs the child to mirror write dlccated words and is 
scored fur the number of letters written correctly. Test 7, Numbi-r Ro- 
versal, requires the pupil to read numbers from a stimulus cnrd;. Ii Ik 
scored for reversal and orientation errors. In ■Test 8, Word Dl 
Lion,- Lhri child pulnt^ to words on the stimulus cards whlch-lmatch iho key 
word;iL is scnrKd for nutnber correct. In Test 9, Suundlng,, the t^Kauiinor 
says Lhu sounds nf wurdB slowly and the child orally tells whnt t\w wurdH 
eire; It in uQurad for number crjcrect. 

Errors on Tnsts 2 and 8 (lota Word Test and Word Discrinunnt ion ) and 
on Grrny's Oral I'aragraphs may bh analyzed and summarised in 3 prufile which 
Mroupa (•rrnrs in U cnLogories (faulty vowels, faulty consonants, roviirsnls, 
utc. ) to shtiw whtahor iha child makes errors typical of his grade* plnccmonL 
or hau ciKCuHHivr (trroi h. 
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Dln^ncjstic Reading ExflmlnnU an fur DiagnnBis uf Sprci/ii Uiffiru'tv in 



An educatiunal profile mny A inn bp inndnj URin^ ^rade - or ftga - eqal- 
valc^Ptis from mental ability* arilhmc*l.ic, sp(4ling, and other oral jnd si- 
lunt r^adinj tert^ : by the author. '7hl% prefiie 

^how whetiier the child ts retarded \n reading nni^ i ft I 
or spelling, toOj with scurnH adjU^tud Icir chrcjnolag ical arid ^ 
Iiif orma 1 1 cin ori handedness inay alHo bo gsiheredi 

NnriHS' Interquartile range ^ 75th and 90th percentile for grades l=i for rests 

3, 4 and 5. Crade-equivalents fur Tests 2, 8j and 9, "EKc*-s5iv»' error" 

ratings for Test 7, Interquartile range for error analyj^i?; cotvg'^rlo^ ^ 
Nq description of narmlng group, 

EKternal Review: None 

Intcirnal Review: No reliability or validity Information is provided* The ncrmH 
group is not described in terms of size or other characteristics. Sc^nr- 
the Irif orrna t i on in the mimeographed manual^ such n« rc-f f^rf^nces "tD e+her 
tyblB and publisherbs is out uC date*' Thu manual rlght£ully sirasb.-^ 
Importance of training on the part of the examiner and tht^ net^d to es±ab- 
llsh rappnrt in testing a child with a reading disability, Althnuj^h no^ 
mentioned in the manual, it is evident that the QKaminer should posses*^ 
knowledge of the emotional and central nervous syfit^^'n d tsurders cc^nneGted 
with some reading disabilities* The test appears carnfully con-Ht ruat'.*d 
Hervu the need of identifying, children With Bpocin] reading dlKablntfe^ 
Even though more complete and up^to-date 'ni)rms ar^* needt^d, thm tm^rk 
usiiful in the hi.rlds of ^ clinician. 



ERLC 
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Author: George Spache 

Publisher: CTB/ McGtaw-Hill , Princacon Road S=2, Highcstown, N.^ 08520 
Date: 1963 

Range: Grades 1- 8 and retarded readars in grades 9-12. 
Forms: One fomi 

No, of Scores: 11 subscoras » 

Subscore ReliablHLies flfcevn .90: Word Racognltlon ( .87- .96 ) . Other subscnre 
reliabilUies nca either Inwer or not reported at all. 

Intercorrelacinns of Subgcores: No information given. 

Time: 45 minutes, 

Description: An Individually adml ilstered test raquirlng the pupil to read aloud 
or silently, while teacher records the pupil's responses. Initial tests 
(Word Recognition, Oral Reidlng, and Silent Reading followed by compre- 
hension questions) yield grade equlvalentg, which serve as a basis for 
determining level of achievemant at which suppleinentary phonics tests (Con- 
sonant Sounds, Vowel Sound}, Consonant Blends, Common Syllables, Blinding 
and Letter Sounds) are to se administered. A tesit of Auditory Comprehension 
IS also included. From ths Oral Reading, Silent Reading, and Auditory Com- 
prehension tests, respectl/ely, are derived scorns of Instructional Level, 
Independent Level, and Pocantial Level. A Rate of Silant Reading score may 
also be obtained. The supjlementary phonics tes -s measure abilities to re- 
late printed symbols to sounds. 

Nnrras; Crade-equivalents (ranging from 1.3 to, 6.5) for Word Recognician, InsLruL- 
tional Level, Independent Level, and Potential Level. Ratings of sLnw, 
average, and fast; for Rate score. Average scores for 6 supplementtiry ' 
phonics tests are rGported. for 1, 2 and 3 years of phonics. training. No 
description of norming group. 

External Reviews In MMY 6:821: Easy to administer and score. Auditory cumpra- 

hens ion is not rightfully a measuro of "potential reading level" iiinainuch 
as norms show that 1 IsLfming comprehension is 2 grade levels above grndc 
placement on the averaj4e. Four major scores are useful when accompanied 
by clinical nna lysis of nrrors. 

Inlfirnn) Ruvlcw: The noniis Mr.a.ps which dotorniinod the grade level placpmcMit in 

the injLlal i,.mI: nrv „ul, described . The lack of norms (other thnn av.u-ago 
scores) for i 'm supplfjinentary phonics tests indicates thflt perfeL'tinn la 
the gofll; i,;r thcHU supplemontary tests, no reliability data are ropniaod. 



'liljn: nifignijKtic Reading 'Yohlb 



Aiitho- CoimaiLluu r.u UiagnusLic HiuKl j ng , Fi ancns Umlind TriggH, Ch/iirin/in 

IMihl iKlinr: CoMiMnLt.cM. on DiagnuHlh: Krad i ng T(. k t , 1 nc , , MnuriUiin M.^inv, . ;n / 

Date: P)47=l«)f.n 

K/inu^^; Jctvrl; Luv/c^r LpvcH ; (mviH<^5^ 6^8; Upf)pr Luvul: Cir^ch^H 7- I n 

Fnrms: K^^. h^vnl: A And B; Lawer I.hv.H ; A, B, C , nnd U; Vpy^r Lc^vr-l: a. H.. 

and D Ear lHm DiagnnaLlc BniLovy and A, B, D, F, G, and H rur ch.^ 
biuvuy Sg^cLlnn. Frr some tiubLc^sts there arc^ fewer farni^ Lhan indicated. 

No, of Sc(^rvif^: K^l: l() Hubacorefe and 3 subtotals; Grades 2^4: 2 subBcures and 
1 HUbtotal; Lower Ki^vel: J] subacoros and 3 aubtoLaU; Uppt^r U-vmI: 
s n h B c D r Q B a nd 7 sub t u La I b . 

Subscnre Re I iabi 1 1 1 iqj; abo/w ,90: Eve^Hand an 1 Motor Coordination (.93, K^l); 
Visual Discrimination (.96, Vocabulary (,90-, 95, K^l and 4^8); 

Auditory Discrir.inatJ on (,93, Grade l); Word Attack Sun/tiy (.91, Grade 
2); Word Recognition and ConiprGhens ion subtotal (.yO^.Q!, Grades 
Siienf. Word Attack: Sounds and Syllabication subscores and subtotal 
(.93-, 97, Grades 4^13); Social Studies Vonabulary (,94, Grades 7^13); 
Survuy Total Grades 7-13). Information not givon for all subscrirns. 

Intnrcnrrulat ionB of Suhscores; No informaticn given* 

Time: 40 i:o about BO minutes for the Survey Sectioni; untimf.d DiagnoBtic 
S(^ntions CeKcap!^ Rate of Reading). 

De^scriptiun: At the K^^. level the Reading Refidiness and Survey Sections for 
Kindergarten anci Grade 1 measure Relat ionshlps , Eye-Hand and Motor 
Coordination, Vf.suaL and Auditory Disc rimlnation, and VocabuUry, with 
several subscores within each category. Survey Booklet II for Grade 2 
and Survey Booklet ITt for Grades 3 K nd 4 measure Word Recognitlan and 
Gompirehynsion* Booklet IV, conslsclni. of paragraphs and word lists at 
graded difficuliy, is an individually administered oral Word Actack tasi 
to spot errors In 7 categories: Substitutions, Omissions, RepeLitions. 
Mispronounciati^^rKs , Insertions, Pauses, and RefuBnlK. 

The Survey Section at the Upper levtii coverfi ComprMhGnf; i on , Vocabu- 
lary, and Rati^ of Reading, whereas thf Lowr-r Levf^I covers the same nrndh 
plus Word Recognition. At the Upper Level weakncSNes lu any of Lhr>se 
arfjas may then be aHsessed by Diagnostic Sc;ctions covering the smit, ar-am 
in greater detail. At both levels a Word Attack tost is available for 
dlagnosine oral and silent skills in matching Soundh arid Syl labi cat i ori . 
The Vocabulary section provides scnre^ an Words pr^r Miriutr'; G^tnu-al ^ 
cabulary; Vncahulary Comp reho ns i m ; and spr^c ial iznd En^]ish LlUmiAc^ , 
Mathematics, Science, and Social Studios Vocabulary. *ihr Hatos nf H^.^^iwa/ 
section yields separate measuros of Speed'Ki and Un^ufw^lf-f Kaic^ GirfM;-^.] 
Reading, Social Studies, and Scivnce maicrUls. Th^ CompY,,h*^;nft. ; sc-cU^-^ 
may be given as a silent or auditory "est* 



Diagnostic Reading Tests (cont'd) 
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m a suburban gJe lliooirfe^^d^ 1 ? I^s^^nSl^f ^cHU 
sOLichern semi^rural community, tested In Fall iq^7 p a 
other tests. Numbers of pupi s on whi'h u for 

sub.core to another, wlL'f ngrf^omlar rifeoo'l, '^'^ ""^ 
. on scores Bubmlttad voluntarilv to 11^ r "«™s arv basocl 

addition o£ new data ^^^^^l^ J^^'^VT .uZ!^^^ ^^'^ 

mrigr^i r*^""^^- --s\ab[:« u ;; T;ri9^r 

1953, 1956, and 1959 and others bear revision dnLes of 1959 and lOf'". 

External Reviews in MMY 6:823 and MMY 4:531: One roviewrr ean.id«rs tha t*.^ 
generally uB.ful . while another advu.ata. a -buo. ov..h: .r fhf 
and nor... Lnwnr and Uppar Levels are more satisfactory hnnth^Kr^' 
Sect ; ?h' consolidated. S„n,o lt:«,„s in thn oLgnosUc' 

fau r T, Hn'"'/" ''^'^ '"^^y and Hon,eStn, "nr. 

fgno i; R ifU^f' ---Pletc and too low fu. Individual dil 

agnosls. Rates of Reading section yields soparaUe roLf. scoras for nuu-nm 

Internal Raview: The grade level of the children m the urnl K.adinc.^ 

thrhiT''," indicated. The composition of th. nnr.s erou^" n 

the higher levels is not described. The Word Attack test , which , 'l"lu- 

s I es e^rorf 1 T"'" ^"^Tf"^" ^^'"^^^^^ phonics 'work, cln^ 

tls s At tL M ""f categories than those found In other 

tests. At the higher grade levela thfi emphaais is on study ^kllU but 

for dil^noft^ ' ^"^""'Pl"^- The test may be more useful for sur^:; than 
llab?r? H ; P"rP°ses. since the subtotal scor.s are sufflciolty ro^ 
liable and the concent validity Is satisfactory. 



D 



Till,.: Duenn Ufflgnuscic Refidlng Test: of Word Recognition SkllU 
AtiLlior: Margarut Dciron 

Publlshc^r: American Guidance Service, Inc,, Publlsheri^ Building, CircU Pini^o 
Minnesota 55014 - • 

Data: 1956 

Range: Grfifies 1-4 or above 
F f ) r i t f H » 0 n g f o ri n 

No. of Scores: 11 subscores and total 

Subscore Ro 1 labl 1 1 ties abo>/e .90: WhaU the author reports as reliability is ac = 

Cually validity, or the correlations of the parts to the whole (see below) 

In'-frcorralations of Subscores; Earu score correUtlons with total test range 
from ,S3 to .88. No information given on subtest intercorreUt Ions. 

Timt .. About 3 hours. 

Ot.K< ,;iptlon: A group test measuring the following word recognition skills; Let- 
ter Recognition, Beginning Sounds, WhoU Word Recognition, Words Within 
-ords, Speech, Consonants, Ending Sounds, Blending, Rhyming, Vowels, Sight 
^ords, and Dlscrlininate Guessing. Each skill is subdivided into finer 
cUnsifleations. Success on test depends on uie of visual, fludltory, and 
CQiiteKt cluee. 



No I 



No^^norms for gubtest scores, but mean total scores are reported for grades 



EKCernal Reviews in MMY S5659: Content is basid on word recognition skills em= 

phasized in widely used basic reading series. Some faulty items. Author 
preEers analysis of errors rnther than norms to Indicate level of achieve- 
munt. Norms grt.up not desculbed 

Intnrnal Review: Lacks reliability data. The directions to the pupil may be dlf= 
ficult to undersiand, but eKamples are used to clarify. Author omits rmrm^ 
f based on number right), saying that number wrong and the type or terrors 
made are the impartant factors for dlainosLlc testing. Manual is cleanly 
written and gtvts concrete suggestions for remedial activJties. Profile 
tor recording errors makes use of "line of significant error" (7 errors 
per subtest) beiow which a need for ramediation Is indicated; no infor- 
mation IS gtv^n on its statistical derivation. Test gives comprehensive 
coverage of ^ord recognition skills and is recommended in spltfi of the 
limitations flioteid* 



Uft: Uurrci: Annlviis cf R«avl i rig DircicuUv, New i 



AjCncr; Dona I c 'u , Durriv ll 

PubUshor^ Harcourt, Brace ^ World, Inc., 757 Third Av.nuu, K^w York, N,V. ]0017 
turms: One form 

No, of Scores: 8 subtesUs and checklist of tirrors 
SubBcore ReHabililin^ .ve ,90: No inforniatLon given, 
Lntercorrcflauions of Subscorus: Nf> information gi^^^n. 
Time: 30 to 90 minutes 

Description: IndividuaLly adminis :ered test:, consisting twu suts of grnd^^d 

paragniphs, one for oral and one for silent roadlng, whicli L\:e ^scored on 
the baais of time required to complete. Level of compirt'licjiiBion in .iiGnsured 
with factual questions. Additional subtests Word Pncog.iition and 

Word Analysis, Lottors (for non^roador), Visual Mc.mnry nC Wordn or Word 
I'Qrms (r..r nnn^ readers or :hose reading below grade 3 lovol), Auditory 
Analysis of Word Elements, Spelling and Handwriting, aiid LiKuming Com- 
prfehension. Word RecogniCLon is administered with caiclbonrd tcichiHtc^- 
scope, lJiagr.o«.is depGndh almost entirely on che.:kl.Uts of cii f f icul t ius , 
Check] isLs for medical, psychological, and educnuional records are aUo 
included. 

Norms: Timn scorns (oral and I lent reading) ar^ rated as Low, Middle, and High 
at r^ach grade level, 1 in Number of silent rnadin,^ nujmurie^ i>UciL.H.I 

by thr, HKaminfT are also rated as L, and AuUior statics thai iho 

norms arf' "based on rio fewr^r than 1,000 children for c^ach LcHt" and Lhat 
the chr'ckiistfi of errors arc^? mfjre importnnt than thc^ nunns. 

EKternal Ruviows if. mi No toKts of word attack methods, ^^yliahica^ 

tion or phonif- analyt^i^. , are innludiid. Clear inytriiot ions . Paragraphs 
well t:\ii>hftu a;,o ^^radf^d. Lack of norms for paragraph I'-arjip^ comp rc 'htMi- 
sion is a drawback. 'iests arc^ Inadequate for sann>lin^ Loading below the 
third grad<,- level. Thr^ norms sampla \h nut doscribc^d. No rnLiabiliLv 
or valid] ly daia, Lifitf-ning cnmprehnnsi on is lucludt'd Lo meabure p.aen- ■ 
tial ffir rciad(»',g Cfjinprehunsion. in non-readerH. ChockMSts may oe inos t 
liseful part of the tesis in the handw of reading teachers and clinicianH, 

iniornal Kfivif.w: ThM ,.':Lin|. situation i« ncu standard i^^ed , b.^cause the eKanuner 
IS given i ( .y ill the questions hf* asks to muasure factual comprohens i on 
and in Lhfvtiii.ing of Word Recognition which uses a tach i s tosCQpo . 
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Titlu: Diir rrtl 1 ^Sul Hvsn Reading CapuriLy and AchiGvynienL Tt^sfe 
AuthurKi Dunn Id D. Durrei 1 and Httlun DUir Sullivan 

PublfHhnr: llnrcuurL, Brace 6t World, Inc., 757 Third Avcnut^. New York, N,Y. 10017 
Date ; 1937-A5 

hangui t^rimarV: Gradea 2*3-4.5; Intermediate: Grades 3-^6 

Farma: A and B ( Xntcimit^d Lai^e Ach iuvfjmen t part only); A only fur Intfemiedlate 
CflpnciLy UeHi nnd For bouh jPrlmary parts, 

Nu. of Scnr<js: h wubscoifss and 2 total scQres* 

Subficora RnllablUUies <ibDva ,90; In the Capacity Test, Word Maanlng C.84=» 
.91) subHCPre reaches acceptable level. In Achievement Test both 
Word Meani-tig (,90-. 96) and Paragraph Meaning ( .83- ,93 ) subscora 
rtUiabtlltiea are satisfactory. No information given on optional 
Spcaiing and Written Recall subtests. 

liit^rcorirelauion of Subte^ts^ No infoirnmtion given. 

Time: 73-9Q minutcis 



D.iHcrlpL ion: Reading Capacity Test (a measure of hearing comprehension) 
yields scores on Word Meaning, Paragraph Meaning, and Total, and 
is contrasted to the Reading Achievement Teit, which yields simi- 
lar scor^js. Optional testr. of Spelling and Written Recall are 
provided . 

Norms: Age-equlvalants and grade-equivalents for totals and all subscores 

e^ccept Spelling, Grade-equivalents only are available for Spelling, 
The Innermadiate Form A norms were based on 6,000 pupils in 19 cum- 
niuniiues in 11 states, in grades 3-6. Form B norms were based on 
equating with Form A. No information Is given on the derivation of 
Primary no^rms. 

EKternal Reviews in MY 3:661 and 4:562; Based on assumption that responyes 
to hearing comprehension test and pictorial material and to a read- 
ing achievement test of equivalent difficulty can dBtact reading dis- 
ability if thera is a discrepancy. Validity of this premise Is not 
established. Munual confuses objective data with sales approach. 
Earlier review was favorable, considering the test a useful way to 
identify poor readers who are capable of reading beyond present level. 

Internal Review: May identify poor reading but not diagnose the types of 

difficulties. The sama criticism may hold true for the "Durrell Lis^ 
tening-Reading Series'^ copyrighted 1968, and available from rMn ^ 
same publisher. The aaries is not listed here, since it yields fewer 
subscares-*2 vocabulary scores (listening and reading) and two se-n- 
tence comprehension scores (listening and reading) . /The technical 
information, however, is more complete for the new series, inclaJing 
normative and intercorrelat ion data. 
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"itle: Cates-McKillop Reading Diagnostic Tests 
Authors: Arthur 1 . Gates and Anne S. McKiUop 

'"'"''''L Vorf "i,27''''' Columbia University, N«w Yo.k, 

Data; 1962 

Range: Grades 2-6 

Forms; I and II 

No, of Scores: 28 subscores 

Subseore Reliabilities above .90: No information given. 

IntercorreUtlons of Subscores: Nd informatlcn given. 

Time: About 60 minutes, assuming all parts are seldom given. 

Description: An individually administered test. The examiner records the pupil's 
oral responses In most parts, but the pupil marks his own answers to other 
Pdrts. The eKamlner is given leeway as to whether to nd.ninisUftr all partq 
or nor The first sectlor requires oral reading of parflgraphs of graded 
dllfitulty, from which a irade-equlvalent score Is derived; errors may be 
clasiified in U ways {omissions, additions, repetitions, mispronunc in t 1 ons , 
reversals, wrong beginning, wrong middle, wrong ending, Ptc). In thp 
next three parts the child pronounces words and phrases of increasing dif- 
ficulty, presented with a hand cardboard tachistoscope and under unUlmcd 
conditions so that the tei cher can note methods of attack. The fifth part 
IKnowledge of Word Parts: Word Attack) proceeds from Inrgp unit« (non- 
sense words ) Co small units (letter sounds and naming capital and lowpr 
case letters). If the child makes errors when looking at a whole nonsense 
word, the BKaminer shows parts of the words to eae If the child cnn hlend 
them into wholes. In the sixth section (RecognlElng the Visual Furmy or 
Word-iquivalents of Sounds) four aubtests require the student not to sup- 
ply sounds as in the previous word attack tests but to recognlKo aounds 
heard and to associate them with their visual forma by mflrking muUipLe- 
choice Items; the examiner proceeds from nonsense words to rpquesting the 
child to select the initial letters, final letters, and vowels in th« mid- 
die of worda spoken. In the seventh part the eicaminer says parts of words 
slowly and the child tells what the word is in order tu measure auditory 
blending skill. If the test Is too difficult for the child, the examiner 
is instructed to administer the Auditory Discrlmlnatlnn test. Tho t'lghth 
section consists of four supplomuntary tests of oral spolllngj oral vo- 
cabulary, syllabication, and auditory dlscrlminfltlon . In the sy 1 1 nblcat i on 
subtest the chiM ccmC:. nonsense words of two or more Hyllablfis, and In 
auditory dls. ri,„ination he is required to indicQtn whether pairs of words 
spoken by the; examlntir are the same or dlffercint. 



Gatns-McKtllfip Rtfading DlagnQSLic Tesus (cont'd) 



Norms: Gradu-ciqulvalents for Oral Reacling scores C paragraphs, words, ant] phrasi'HJ 
and supplementary spelling and vocabulary scores. Other raw Hcoran or vv- 
rgf Hcorey are ratpd as high, medium, low, or very low or as nornial pro- 
gresB, loWj and very Uiw in ternis of either the pupil's actual grade? placf- 
immt or his oral rejading grade = equlvalant . No norms for auditory dlscrifni^ 
net Ion scores, Nf> {nforinatlon on norming sample* 

EKtiarnal Reviews in MMY bnVlUi The tests Include no meflsure of reading compre- 
hension* After thn ortil reading part, future subtest scores are inter- 
pretad with respect: to chy oral reading levels thus leading to continual 
bias and under-or ovRr-Rstlmatlng the Level of difficulty in subsequent 
scores* Requires sophistication to interpret. 

Tntornal Review; No rRlinbillty or validity data* The norms group is not des- 
cribed in terms of size, grade range, 3r any other characterUt Ics . The 
test content, hcwever^ reflects careful construction. The use of non- 
guiisu wordy Lu m^a^uvu word atLacjk skills is to b^. iioimmndvd , Adniirjis- 
Lratiun and acorlng procedures seem very difficult and ruquiru pracLicy 
to ensure maBtery of the recommended tschniques. For instance, the 
eKamlner needs to know which tests are to be completed and which are to 
bo discontinued afcer a spacified numbar of errors. The stimulus material 
sometimes appears in the teacher's booklet and sometimes In the pupil's. 
The eKamlner is also instructed to use certain symbols for scoring errors 
as the teat proc-.eeds and to be observant of guessing behavior in the 
multiple-choice sections. Scoring soiretimei depends on correct responses 
and sometimea on errors, and one part calls for prorating of raw scores 
if the entire subtest is not given. 
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TUU; Group Diagnostic Reading Aptitude and AchievemanL Tests 
Authors: Marion Monrnc and Eva Edith Sherman 

Publisher: C H. Nevlns frintlng Company. 811 Bryn Mawr Island, Bavsh.re 
Gardeni, Bradenton, Florida 33505 

Date: 1939 (re-copyrighted 1966) 

Range: Grades 3-9 

Forma: One form 

No, of Scores: 15 subscores 

Subicore Reliabilities above .90: So information given. 
Intercorrelatlons of SubscoreB: No Informition given. 
Tlrae: About SO minutes 

DeBcrlptlon: A group test. The Achievement section consists of subtests 

measuring Paragraph Under.tandlng . Speed. Word Discrimination (Vowel, 
Sri"M."H '"^"fV'' Additions and Omissions), Arithmetic and Spelli-ng. 

Ind " V?" ^rj"^^^'"' °« Auditory, and Motor Ability 

and Vocabulary. Vlaual Memory tests require the pupil to reproduce 
non.en.e words and formB ihown on a carH ^Kpoead for 5 or 10 seconds. 
The Audtory tests require the pupli lo reproduce letters given orally 
and to Identify the position of the word in a list of four words. In 
the Motor tests the pupil copies a written paragraph and crosses out 
as In nonsenae words. In Vocabulary the child underlines one of four 
phrases presented orally and in writing which makes sense. 

Norms: Grade-equivalents for some of the subtests in the Achievement section 
and percentile ranks for all other subtests. No description of the 
normative popuUtion. NormB are considered tentative. 

External Review: None 

Internal Review: In Paragraph Understanding the questions precede each 

paragraph, an approach which seems good for measuring directed readlna 
or acannlng. The Speed subtest requires the pupil to write short answers 
as he reads, and thus the speed is cut down and seems a questionable " 
practice. The other subtests appear valid and attract! va. The mlmeo= 
graphed set of norms Includes suggestions for remedial work. The 
poasible causes of errors and suggested remedies aru clearly explained 
in concrete terms, contributing much to the value of the test In a 
diagnostic, remedial netting. In spite of the tentatlvo nature of the 
norma, the old pu'aicaLion date, and the lack of reliablHty data. th. 
teiC appears useful for the purpose It is Intended to servo. 
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Titl(i; Invuntnry-Survey Tgsl 
Auttinr: Mnricm Mcinrue 

Puhl{yht*r: Scutt, Foresman & Company, 99 Bauer Drive, Oakland, Nuw lurnvy 074 jh 

Dat*^: 1965 

Range: Grfldes 4^6^ 

Farms: A (B in p re pa rati on ) 

Nn, o£ Scores: 5 subscQ^e?.^ and total 

SubHciUH? RellabiUties abcwe .90J 

I iiluri'urrfilaL ions uf Subs cores* 

DeBuription: A group test davaloped as part oE tha Scott, Foresfflan Reading Prn^ 
gramj it cunsists of 225 items measuring Word Meaning, Sentance Maanin4 
Total Meaning, Word Analysis, and Olctlonary Skills/ Total Meaning usj- 
paragraphs and extended stories followed by comprehension quest ions , 
Word Analysis measures a number o£ phonics eomponents such as consonant 
and vowel sounds^ syl labicatipn ^ and toot words but does not yield separai 
scores for the fomponents. In Dictioniry Skills the cornponents measured 
include using a pronounciation keyj krowledge of tense and plurals, a^piui- 
betiEing, and again no component subscores are available. 

Norms: Grade equivalents ranging from 1,5 to 9.0. 

EKternal Review: None 

Internal Review: The test manual was not available for review^ and thus some of 
the information above is Incnmplete . The material within each subtest Is 
arranged In order of difficulty^ with many of the items In Word Meaning 
appearing particularly difficult below the high school and college levtiL, 
However, a raw scnre of 15 out of 25 ',s given a grade-equivalent of 5.0. 
Since no breakdown of Word Analysis skills is provtdedj the teacher will 
want to follow-up low scores with a more diagnostic test or make an itfjm 
analysis of responses in this potentially useful subtest. 
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Title. Lee-ClarK Read ing Tcsi , I95h Revision 
Authors: J. Murrav Lut* and WlLlift W. CUrk 

Publlsheri CTB/ McGraw-Hill, Princeton Road Hightstown, N,J* 08520 

Date: 1958 

Range: Primer level: Grade 1; First Reader leveU Gradas 1-2 
Forms : A and B 

No. of Scorns : Pr imt*r ; 3 subscaros and total ; First Readf^r ; 5 subscurfK nnd 
local. 

Subscore Re 1 iabi 1 L L iciH abovQ .90« No information given. 
Intercotrelat ions of Subscoras' No information given* 
Time* 22 minutes 

Descriptiun: Primer and First Reader levels both have subtests on Auditory Stimu- 
li (the ability to hear, ramember and relate spoken sound to aymbul ) ^ 
Visual Stimuli (word recognition or the ability to match words to pictures), 
and Following Directions (sentence comprehension or the ability to mark 
pictures in a prescribed way)* Addttlonsl subtests of the First Reader in- 
clude CQmpletlon and Inferincej which require thfi pupil to select a word 
that best completes a sentence. Considered by authors to be a survey test 
rather than a diagnostic measuret Test booklets are available in 1/t/a. 

Norms; Grade-equivalents , age-equ ivalents ^ and percentiles for Total scoro* Means 
for subseoreg. Norms provided eeperately for a rnpresentativa natumnl 
sample (Group I) and for en above average sample (Group II) which bc^gan 
formal reading instructlor. early In grade 1. Gr^up I norms were- nhininud 
by '*compariion" with California Reading Test results. Group 11 nuniis were 
obtained by "comparison" with results from the 1943 edition of the LtMi- 
Clark Primer and First Reader tests "and other tests"* 

RKt^rnal RpvIpws in MMY 6 1 795^ A revlslnn of the 1943 Edit inn, Hplpful diHtnis- 
fiiong f>f test interpretation appear in the manuals. Urlm:£4 fi4h<'nil(l ivvni 
subscore differences with caution because reliability data and Intercor- 
relations of parts are not provided. Easy to administer and score* One 
reviewer criticizes provision of "average" and "above-average" norms 
groups as being inadequately defined and difficult to apply. One favor- 
abAe-and one unfavorable review recommending that tests not be used. 

Internal Review: Manual ^ves evidence of validity and comparability of alternate 
forms but ignores rel i^ibility * Norms group is not adequately describodj 
and norming procedures are not clearly eKplalned* Does "comparison" mean 
that an equating program took place, or were the tests rc-normed? 



Titled McCul lough Word- Analysis Tests 
Authnri Constance M. MnCullough 

Publi-Juir; Clnn^ Company, Statler Building, Park Square, Boston, Massachusec ts 

02117 (Also available from Personnel Press, 20 Nassau Street, Prlncetun, 
New Jtirsey 08540) 

Dace: 1962-63 

Range* Grades 4-6 

ForniH: One form 

No. of Scores J 7 subscores, 2 subtotale, and total. 

Subscurt: Rel Lnbl 1 1 1 les alcove ,90: Initial Blends and Digraphs (,96-. 97), Phonetic 
Analysis Bubtotal (,93-. 94), and Total (,94-. §6). All other subscore re- 
I Labilities am low, 

TntuL-corre] at ions of Subscores: No information given. 

Tlrni*: 70 minutes ' 

Description: A group test. First 5 aubtesti initial Blends and Digraphs, Pho^ 
netic Discrimination, Matching Letters to Vowel Sounds, Sounding Whole 
Words, and Intarpreting Phonetic Symbols) yield separate subgeoras and a 
cgmbined Phonetic Analysis subtotal, The last 2 subtests (Dividing Words 
Into Syllables^ and Root Words In Affixed Forms) yield separate subscores 
and a combined Structural-Anslysis subtotal. The last 3 subtests arn 
tended for pupils reading at the fifth grade level and beyond* 

Norms: PGrcentiles for boys, girls, and total* About 600 pupils at each grade, 
4^6, from 23 school systems (Identified by name) in 21 statea, partici- 
pated in the November-December 1962 norming program. They were selected 
to be representative of socioecoiiuuilc status distribution in the general 
population and had an average IQ of 108. 

EKternal Reviews in MMY 6:826: Scores cluster near the tops of the dlstrlbut i on ; 
for example^ a perfect raw score of Test 1 has a percentile rank in thu 
60* a. Test 3 raqulres knowledge of proper spelling (rather than variant 
spellings of a £;ound) of word read aloud by the teacher. Two reviewers 
agree that the test as a whole is wel Uconstructed and useful, 

IntGrnal Review^ The manual frankly points out the especially low reliability of 
the Dividing Wards Into Syllables .subtest and the clustering of scores at 
the top of some distributions. Author suggests remedial work for pupils 
who score one standard deviation below the mean on a given %ubt^^^^. Sgb^ 
tests appear Co have good content valtdity, but their rel iabil aro 
low. 
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Title: Monroe Dia|nostic Reading Test 

SEE 

Diagnoitlc Reading ExaminaUon for Diagnosis of Special Difficulty in R 

Title: Naale Analysis of Reading Ability 
Author: Marie D. Neale 

Publisher. St. Martln-s Press. Inc.. 175 Fifth Avenue, New York, New York 
Date: 1958-66 
Range: Ages 6-12 
Forms; A, B, and C 



eacl Int 



10010 



No. of Scores: 3 major scores, 3 supplementary scores, 6 error analysis cateftorit^s 
and a checklist of several qualltatlva factors. ^a>egur,ts, 

Subscote Reliabilities above .90; Word Accm-nrv f qa qa i ^ 

( 92- 98) "ura ♦accuracy <,,yb-.98J and bomprahens ion 

Intercorrelatlons of Subicores: Infonnatlon given. 

Time; lO to 15 nilnutes 

Deflcrlptlor,: An individually administered test or oral reading, developed for 
use in Britain. From sIk arose paBsagei of grad..d difficulty follcSwnd 
by questlone, scores on comprehension, accuracy Clack of reading errorO 
and word=per=mlnute rate are obtained. Errors may be further clflsflLCled' 
as mispronunciations, substitutions, refusals, additions, omissions, nnd 
reversals. The alternata forms are splral-bound in one booklet Throt. 
supplementary dlagnoitic tests deal with the names and sounds of lotu-rs 
auditory discrimination through spelling, and blending. A checklist Is ' 
Included to aid In observing attitudes, rending habits, and word recuu- 
nltlon approaches, ' 

Nornii; Age-aqulvaUnts for the accuracy, comprehension, and rate scores. Tho 
norms are >ased on children aged 7 to U from 13 schools In Britain. 

admlniatared to 1221 children, Form B to 552, and Form C to 
ft89. The sample was controlled for age, sex, social background, and 
urban-rural type of community. No norms for the supplementary tests. 

EKternal Reviews in MMY 6:843: There are no directions for administering. 

scoring, or interpretirig the three supplementary tests. The information 
on constPuctJ,,,, and standardization Is scanty. The sixth passage is too 
difficult ihe norms beyond oge 11 are extrapolated, and percentile rank 
norms would h.. helpful. The bast feature of the test is the categorization 
ot errors on standard r. adlng passages. 



Ntfile AnalysLs of Reading Ability (cont'd) 



Interfial Review: No rellabiiity data are reported for the rate and suppU'menLnry 
test scores. The test booklet is attractive. The test appears unsy U) 
fldrninis ter s Some British spellings (centre and programrne in Funn A anci 
honours and favour in Fonn C) are present. The qualltaLivci chfickl ist nncl 
and analysis of errors and supplementary test scores may provide mnru 
useful diagnostic information than the part which offers nurmatlvti data 
and which differs little from a luwey test. 
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Title: Phonics Knowledge Survey 

Authors: Dolores Durkin and Leonard Meshover 

Publisher; Teachers Colleg. Press, Teachers College. Columbia University 525 
West I20th Street, New York, New York 10027 ^'^^y. 

Date: 1964 

Range: Grades 1-6 

Forms: One form 

No. of Scores: 15 subscores 

Subscore Reliabilities aboye .90: No information given. 
Intercorrelation' of Subtesti: No information given. 
Time: 10-30 minutes 

Description: Individually administered test. Teacher pnses questions orfllly with 
use of Content Card and marks pupil >s errors (unknown sounds, wrong pro- 
nunciations, etc.) on RespDnse Record. Designed to determine what students 
know about specific elements of phonics in order to plan instruction ac 
cordlngly. Yields 15 scores on: Names of Letteirs, Consonant Sounds 
Vowels: Long and Short, Vowel Generalizations. .'Sounds of C and G. Sounds 



of Y, Consonant Blends, Digraphs, Vowel Combinations, Vowels"Followed"by 
R, Sounds of QU, Sounds of 00, Sounds of X, Beginning Consonant Combinatj 
and Syllabication. No noriiB. No raliability da:a. 



NorniB : None 



External Review: Nona 



Internal Review: Subtests appear too short for sufficient raliability. Lnck -.f 
norma implies that perfect score Is goal for each child to nchlcvc nnd 
that any errors detected indicate area In which remedial InstrucL icn Is 
to be given. 
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Title: Phonovlsual Diagnostic Test 

Authors: Lucille D, Schoolfield and Joiaphlne B, Tlmberlake 

PubliHhur^ Phonuvisual Productaj lnc*i P^O* Box 5625, Friendship Statiorii 
Wflshlngtoni D,C. 20016 

Date: 1949-58 

Range: Gradea 3-12 

Forms: 1949 adltlon and 1958 edltlan 

No, of; Scores^ Anolysls of more than 26 error catagorlea 
SubBcorn Rel Inbllitiee above *90: No Information given* 
Int ercuirrel.citlong of Subscores* No inforination given* 
Tlmu ^ 15 minutoe 

Dt.^ script Ion: Measures phonetic weaknessas by analyila of spelling errors in list 

of 17 or 20 words dictated by teschtr* Error analyslB can be made of begin- 
ning and final consonant sounds^ digraphs, 9 Initial blends, and 17 vowel 
sounds * 



Norma; None 



Extijrnal Reviews In IW£ 6:829* Originally a spelling test, combining a measure of 
auditory dlicrlminatlQn and knowladge of spelling conventiung, (Carincj* 
sure which of 2 factors is being roeasured In aach child*) Spelling could 
be learned by children lacking phonic sklllSi. and test' is therefore of 
doubtful vilidlty. Alternate fotmi are not aquivalent. The avarage grade= 
placement of words is 4*0 to 4*9, thus making the test too easy for some* 

Internal Review: Technically a weak test, lacking validity^ reliability, and normB 
data* However I it seems to cover the most improtant elements of phonicB* 
The lack of norms assumes that a perfect scire is tht goal and that th^ 
types of errors indicate the areas in which remedial instruction is to bu 
given. Could be useful j quick device for use by the clasiroom tc3flcher, 
but a reading .^pticlallst would want to follow up with a more sophl sticaied 
test. 



TicU^ Primary Reading Profiles 



Authors: James B, Stroud, Albert N. Hieronymus, and Paul McKee - 

Publisher; Houghton Mifflin Company, 53 West 43rd Straet, New York, N.Y. 10036 

Datal 1953-68 

Ranga: Level ir End of grade 1; Levsl 2\ End of grade 2 
Foifmi* One form 

No, of Scores: 5 subscoras and 1 composite 

Subscore Rellahilltlas above *90: Auditory Association C.92-'.96), Word ^Rucngni Lion 
C*91-.95), and Word Attack (.86^,92) at both levels, Reading Comproliension 
(,95-. 96) at Level 1 but not at Level 2 (,84-. 87), 

XntercorreUtions of Subscorei: Word Attack and Reading Comprehension corrtUate 
too highly (.82) to be differentiated from each other at Level 2. Word 
Recognition and Word Attack correUte too highly at Level 1, Othtir sub- 
scores more likely to have diagnostic value* 

Tiraa^ 87 mlnutas for Level^ 1; 79 minutei for Level 2* 

Description: The score on the Aptitude for Reading subtoat, a measure of listening, 
is to be compared with the Reading Comprehension score. If the scoros diverge 
indicating actual reading ability is lower than eKpaeted reading ability, the 
remaining scores (Auditory Association , Word Recognition, and Word Attack) 
are inspected for possible cluei of difficulty. In Audltnry Associat lon^ the* 
pupil matches word sounds to pictures. In Word Recognltinnj he maLchc^?4 n 
printed word to the word read aloud by the teacher. In Word Attack, the 
pupil chooses a word omitted In a paragraph, using cuntoxt and Auditory cUh^h 

Norms: Percentile ranks. Level 1 norms are based on 1,067 pupils from 53 .schools In 
21 states; Level 2 norms are based on 1,056 pupils from 28 schools in 18 
statei, tested in May, 1956, 

External Reviews In WCi 5:665: Aptitude for Reading subtest, says one reviowor, is 
not valid as an aptitude measure because its correlations with the rent of 
the battery and with a readiness test are low, and its rGliability is also 
low (,6l-,77)i Other reviewer likes the inclusion of the Aptitudes subtc^st 
and praises the entire battary* Tests 2'5 have good content vfllidlty. 

Internal Review: Rellabtl tiles of most subscores are encouragingi although the in- 
tafcorrelation of Word Attack with other skills Is discQuraging. Pt*rhaps 
the best differentiation of skills can be made between Auditory Asgoeiation 
and the two word ficoroM taken together (Recognition and Attack). This test 
mayi therefnrn, be used dlagnostical ly to Indicate whether difficul Llus 
lie in th(: auditory or written domain. Additional diagnosis may be mn^dird 
to point up fijif'Ciflc phonic disabilities* 
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Title: Rending Skills Diagnostic Test 
Author: Richard H. Bloomer 

t'ubUshc^r: Brador Fubl Icatlons , Inc.^ Livonia, New York 

Dfltu: 1967 

Rnnge : Grades 2-8 

ForniHl One form 

No, of scores: 9 subscqres 

Subscore Reliabilities above^ *90: Phonetic Words {*91) and Inconsistent 
Words ( ,92J 

Intercorrelatlons of Subscores: No information given. 
Time* IJn timed 

* 

Descriptioni Aii individually administered test, using a test booklet and 
set of flash cardSs it measures latter identification ^ letter- 
sound identification, phonetic sounds, phonetically consisttnt' 
words, phanetically inconaistent wordSj consistent phrases. Incon- 
sistent phraseB^ letters in contaxtj and words in context. Each 
succesBtva skill tested is assumed to be dependent upon mastery 
of the preceding skills. As a result, the test is not administered 
in entirety and remediation of errors li recommended beforw admin- 
ister Lng later parts of the test. Some responses are made orally 
and soma in writing* 

Norms: Reading grade laval norms for Letteri In Context (grades 2*0 to 6.0) 
and for Words in ConteKt (grades 4 to 8)* No norms for other sub- 
CestSy 

External Review: None 

Internal Review: The subtest reliabilities are apurlouily high bfecausa 
they are bflSf:'!d on a total grades 1 to 6 sample Instead of on a 
sample with a more restricted range. The manual includes specific 
lessons and games for teai\^hlng linguistic remedial reading. The 
lack of norms except for the final two parts Implies that ptrfec- 
tlon is the goal . 



I) 

■39- 



TitU: Roswell-Chall Auditory Blending Test 
Authors; Florenca G. Roswell and Jeanne S. Chall 

Publisher: Essay Press, P.O. Bok b, PUnetarium Station, New York. N.Y. 10024 

Date: 1963 

Range: Grade g 1-4 

FormB I one form 

No. of Scores: l total score 

Subscore Reliabilities above .90: Total score, .86-. 94 
Time: About 5 minutes 

Description: An individual, orally fldmlnlstered test dettgned to measure the 
ability to blend sounds into whole words, with the purpose of Judging 
whether the pupil will hav-s ease or difficulty in lator phonics in- 
structlon. The teacher presents the sounds of eiich word slowly, nnd 
the child respondB orally by tailing what the word is. 

Norms: Ratings of "inferior" or "adequate" are asslgnod to raw scores for 
pupils in gradfis 1-5. The cutting score at each grade level was 
determined by testing 62 Ngw York City Negroes in grade 1, retested 
again In grades 2-4, and 25 sevirely disabled readers in grades 3-5. 

EKternal Reviews in WlY 6:830: The dichatomy of rating appears Inadequate 
and Is based on nonrepreientatlve samples of children. Interpre- 
tation should be in tgrms of prediction of success in phonics In- 
struction, since this Is the stated purpose. The test has almost 
none of the characteristics of good test construction and validation. 

Internal Review: The usefulness of a test which yields so little infonnatlon 
for planning instruction seems doubtful. 
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Title: RosweU-Chall Diagnostic Reading Test of Word Analysl.^ SkilLs 
Authors: Florence G, Roswall and Jeanne S. Chall 

Publishers Essay Prass, P.O. Bok 5, Planetarium Station, New York, N.Y, 10024 

Date: 1956-39 

Range: Grades 2-6 

Forms * I and II 

No. of Scores I 6 eubscoras 

Subscore Reliabilities abovei .90: Short Vowel Sounds (.99), Vowel 
Combinations ( *93) ^ 

Intercorrelations of Subscores: No information given # 
Time: About 5 minutes 

Description: An individual test to which the pupil reeponds orally. He 
is required to sound single consonants i consonant combinations i 
short vowels given in Isolation and in one sylUble wordsj words 
with silent vowel combinations , and words of more than one 
ayllabla. The last subscore is called syllabicatloni although 
the pupil does not need to isolata each syllable. 

Norms: None. A «'£w errors within a subtist** indicate need for instruction. 
If »»raore than half the items on eny subtest" are missed, thci child 
has a ''special deficiency in thii area" or "has not received 
instruction" and needs it. 

External Reviews In I#1Y 6:831 and mi 5:66/: A child may pronoiince words 
correctly because of a large sight vocabulary or word attack 
skills otbir than knowledge of scunds.^ The only way to check 
functional use of word attack skills is to confront the child with 
unknown or nonsense words. Relitibility and validity data are. not in 
the manual but are available from the publisher on request. The 
test is of limited use as a measure of word recognition skills 
because Inturpretatlve data are missing. Test does not glvfe adequate 
coverage of some common blends and fails to ineaaure ability co 
apply kn^ledge of isolated vowe.\ sounds In unfamiliar contexts* 
Some sounds are ttstyd in words Ukely to be in thn chlld»s sight 
vocabulsty. Test appears to meaiiure certain phonetic elements 
rather than skills In word analysis as the title implies. 

Internal Review: Easy to administer, but the interpretation of scores is 

left up to the teacher^ with only subjective guidelines offered by 
the publisher. Since the reliability data reported are based on a 
heterogeneous group (ranging from grade 1 to 8) , th^ coefficients 
are inflated. Reliability within a single grade would be much 
lower i 



Title: Silent Reading Diagnoscic Tests: The Developmental Reading Tests 
Authors: Guy L. Bond, Theodore Clyraer, and Cyril J. Hoyt 
Publishar: Lyons & Carnahan, 407 East 25th Street, Chicago, 111. 60616 
Date: 1955 

Range: Grades 3-5 or 3-8 ' 
Forms: D-A (One form) 

No. of Scores: 15 subscores and S composite subscoras 

Subscore Reliabilities above .90: Recognition Pattern No. Right composite 
score (.97), Visual Analysis composite score ( .94) /Locating 
Elements ( .95) , Ihonatic Knowledge composite score ( .95) . " 

Intercorrelations of Subscores: No Information given. 
Time: 90 minutes 

Description: A group test of silent reading skills, consisting of 11 sub- 
tests. From the Word Recognition section (RQCognition of Words 
in Isolation and in ConteKt, Recognition of Reversible Words in 
Context) 6 Reco|nitlon fattern scores (Total Right, Total Errors, 
Total Omitted, Words in Isolation, Words in Context, and Orien- ' 
tation) and 4 Error Analysis ecores (Initial, Middle, Ending, and 
Orientation Errors) are derived. From the Recognition Techniques 
section 4 Visual Analysis scores (Locating Element, Syllabication, 
Locating Root Word, and Visual Analysis composite) and 5 Phonetic 
Knowledge scores (Word Elements, Beginning Sounds, Rhyming Sounds, 
Letter Sounds, and Phonetic Knowledge composite) are obtained. 
The remaining subtest, Word Synthesis, yields the 20th score. 
Scoring keys are provided for classifying the type of error 
(beginning, middle, etc.) which occurs in the first two Word Recog 
nition Tests. The Developmental Reading Tests series also include 
survey tests, suitable for grades 1-6, which emphasise comprehensi 

Norms: Grade-equivalents ranging from 1.5 to 6.0, described as tentative 

were based on results of "all the children in a typical Midwestern 
community with a population of approximately 20,000 and ... other 
groups from (2) other representative communities," 

External Reviews in MMY 6:832: Test 4 and 6 items could have several 

correct answers.' One reviewer finds scoring keys awkward to use, 
while another reviewer finds them easy to use. Good to excellent 
for appralfiing wmd recoinltion and word attack skills, the tests 
do not measure comprBhension. Subtest jreliabiUtles high enough 
fur iiiaividual diagnosis. 

Internal Rtiviow: Subtest reliabilicles are not high enough for individual 
diagnosis, with 4 exceptions. Tentative norms group is not 
adequately described in terms of grade levels, size, and other 
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Silent Reading Diagnostic Testn: The Developmental Reading ThbIs {cont'd) 



factors. With reliability data based on fifth gradurK fur 
one subtest and on third graderi for all other eubtests, one 
wonders whether only the mors satisfactory data havci bc^en 
presented. The reliability of subscote diffurences Lh din- 
cuised in terms of ''Lines of Iraportance" which mark uff a 
central portion on the profile to Introduce some caution Into 
score interpretatign. The Manual and profile suggest remedial 
instruction only if reading results are "appreciably below'* 
mental gradep thus taking each individual's intelligence level 
into account 6 



'litU: Standard Reading Inventory 
Author: Robert. A. McCracken 

Publisher: Plon..r Printing C.„pany. 306=B Flora, Ballingham, Wash. 98225 
iJate: 1966 

Range- Pre-primer throuih savanth reader leveLs 
Forms: A and B 

No. of Scores: 4 reading levels and 8 achievement area scores 

Subscore ReliablliCles above .30: RellabiUties ran.e from .68 to 99 
with only /. uhe 12 scores below a reliabi- ity of .90. * 

Intercorrelatlens of Subscores , No informaClon given. 
Time: Un timed 

Description; An individually administered test, measuring independent, 
max™ nstructlonal, minimum insuructional , and frustration 
reading Uvels. Each corm has 11 stories of graded difficulty 
for oral reading, 8 stories for silent reading and 11 word lists 
(presented with a hand tachistoBcope) for measuring word pro- " 
nouncing ability In isnation. An independent reading level Is 
estabiiahed by use of the word lists. Then the child begins with 
an oral story at his estimated level and proceeds to more dlffl- 
cult oral and silent stories until his frustration level is reached. 
Ural reading and word recognition errora. time, and comprehension 
and silent reading tima and comprehenfiion are evaluated along the 
way. There is an optional llatening comprehension teat for mea. 
suring pocential level, and a checklist of reading habits. 

Norms: Reading grade level standards for independent, instructional and 

frustration levels. The vocabulary, word recognition errors, speed 
and comprehension achievemant areas are similarly rated. 

External Review: None 

Internal Review: The high subtest reliabilities reported are mlaleading 
xn view of the fact that they are based on a total grades 1 to I 
sample Instead of a more resnricted range. Scoring of oral weM 
recognition errors seems complicated. Comprahension qu^.^tions are 
not completely standardized. Since the main purpose is to" place . 
Children within their appropriate instructional level and to mea- 
sure speed and comprehension, the test appears more like a survey 
tnst than a cJlainubtie test, Word recognition errors are rated 
in n glebul way rather than broken down Into diafinostic eategorlPs 
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Ticle: StanCoird Diagnostic. Raadtng Tost 

Aucnursi ujurn Karlseris Richard Maddens and Eric F. Gardner 

Publiiher: Harcourtj Birace C; Worlds Inc, 757 Third AvenuH, New Yavk^ N.Y. 100^7 
Date I 1966 

Rang€i Level li GradGs 2.5'4.35 Lavel II: Gradei 4,5-8,5 
Forms* W and X . 

No, of scores^ 7 subscoifran for Level li 7 subscores and 1 composite subicoirfi^ 
for Laval II. 

Subscore Reliabilities abovo ,90i ? Reading Comprehension at both levels 

{ofly-.giUa Audlinry Discriminatio.n at Level I (,94-,96j5 Beginning 
and Ending SoundB teS7-s92) at Le^el Ij Blendin| at both liVels 
(,94-.SV)5 Sound Discrimination at both levels ( ,9 1- .94) p 

Intercorrelations of Subfj? -oras i Blanding aid Baginnlrig and Ending Sounds 
aubtasts of Level I are too highly correlated (in ,80' s) to have 
diagnostic value « Vonabulary and Raading ComprehenaiDn are too 
highly correlated in Level 11, Othfit subacores are moderately 
correlatad and therefore Independent of each other j affording 
diagnostic usafulnees. Rata of Rsading in Level 11 is the most 
independant measure. 

Time I 137 minutes tot Level I and 91 minutes for Level II « 

Descriptions A group test with subtestfi of Reading Comprehenilcm ^ Vocabul^jr v, 
Syllablcatldn^ Sound DlscriminUtions and Blending at both Uv^ls* 
Additional subtestrj at Level 1 Include Auditory biaerirainatlan and 
Beginning and Ending Sounds. Level 11 provides a breakdown of 
Reading Comprehenilon into Literal and Inferential Coraprahenslon 
and includes a Rate of Reading subtesti Vocabulary^ Auditory Dii« 
criminations and Level I Blending are adminlatered orally. Pupils 
are required to relate sounds and pictures to written words and 
syllabUi, correctly spelled. 

Norms: Stanlnes* scaled scores 5 and percentile ranks* Norms for Form X ar'^ 
based on swiples of IM which were drawn randomly from each grade 
from a total tested population of l2|000 pupils^ the entirfi fenroll- 
ment in six school systems^ grades 2^8| tested in Octobfer 1965. 
The san^le was drawn to be representative of all rciading ability 
levelij as measured by the Stanford Aehlevemont T^iSt: Reading* 
Form W norms were derived by equl-percentilfa uquatlr^. 



EKtarnal Review: None* 



Stanford Diagnostic Kyading Test {cont'd) 



Internal Review: Carefully constructed and standardized. Vocabulary 

Syllabication, and Rate of Reading subscores lack sufficient reli- 
abi Lty for individual diagnosis. Blending may be measuring ' 
spelling rather than blending of spoken sounds (Level 1) or ' 
blending of written sounds (Level 11) • for example, "mb" Is keyed 
as the correct ending sound for the fe'ord "lamb". Authors state 
that the subtests are more reliable at the lower levels of per- 
formance where reliability is most needed. Reading Comprehension, 
a sentence complatlon excercise, it similar to. other tests which 
rrr.asure effectiveness of expression, The subtests which are most 
reliable and free of faults are Auditory Discrimination and 
Sound Discrlminationi 
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Title: Test of Individual Nf.udf in Readings SlKth EdlLlon 
Author: Hap GiUllind 

Publisher: Muntana Rtiading fUinic Publ icfltlons , Eastern MfjiiLana Dillugc! 
517 Rlmrock Ro&d, EinUngs, Montana 59102 

Date: 1961-66 

Range : Grades 1- 

Form : One form 



NOb of Scores : 19 ^ 

Subicore ReliablUt 

Intercorrelation ^ oi i 

Timni Abont 40-50 ti\ 
about 15-20 f. 

IJuHu r i lun : Thu iit\- 
the Trail to r 
to grade 7 anu 
with c omp re he 
an oral tast 
independent re. 
a paaaage wherfc in 
This saetlen yields up t: 
comprehension, and rate) 
ministered Indiv^di; IP' 



i^total " - 

U' Ormat ive given 
orme t Ive given 
i^lRnt reading, 5-10 for oral readingi 



eu :a enUltLed "John Bldwfeill and 
K iaisi .ng of graded passagea (primer 
^:tjli a conneeted story i intersperBed 
tn be individually administered as 
i ited ns a silent reading test. The 
'iUnnnlned when the student reaches 
J arr/jri per 100 words orally read. 
3 score I (oral or silent reading level, 
A separate word analysis section, ad- 



iLii nral reBponaes, yields 16 subscnres 
and a subtotal (use oi context, words beginning alike, beginning 
consonants^ ending conp'mantOs coieonant substitution ^ speech con' 
sonants, eonaonant bleirds^ reversalg| long and short vowels, vowel 
blends J blending letter Koinds^ pcafiKes, suffixes , compound words i 
recognising syllables, syl Labicat Ion, and word analysis aubtotal ) , 

Normal Grade levels based on reading fomulai, texts, and sample of 2500 

children attending the roading clinic (700 at remedial levels), and 
equating to two standsrai^ed testi* 



EKternal Review: Mune 



Internal Review: No reliability information is given. The directions for 
adrainistarlng and scoring are ioffewhat difficult to understand. 



Mb 
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Ticlei Appraisal ot Reading Versatility 

Auchors. Archur S. McDonald, Sister Mary Alodia. George Zin,ny, Stanford E. 
iayior^ and .James Byrne 

Publisher: Educational Developmental Laboratories, Inc.. 284 Pulaski Road 
Huntington, L. 1., New York 11744 

Date: 1960-62 

Range: Basic: Grades 6-10; Advanced : Grades 11-16 and adult j 

Forms: Basic: AA and BB; Advaiced i CC and DD 

No. of Scores: BasU. 7 subscoree; Advanced: 6 subsviores 

Subscore Reliabilities above .90: No information given. 

Intereorrelations of Subscores: No inforraation given, 

Time: 15-30 minutes. 

Description: Non-secure forms of the Paper and Pencil Editions of the- 

Reading Versatility Test (q,v,) , available to non-professionals 
and designed for self-administration. Measures reading flexi- 
bility by comparing a pupil's rates of reading under different 
sets of instfuctions. Refer to description of the Reading 
Versatility Test for further Information, 

Nonns : See Reading Versatility Test 

External Review: None 

Internal Review: See Reading Versatility Test 
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Title: Developmental Reading Tests; Intermediate Lnve^l 
Authors^ Guy L. Bond, Theoanra Clymer, and CyrlL J. Hoyt 
PubUsh„. Lyona Catnahan. 25th St., Chicago, 111, 60616 

Datei 1955-65 
Range-' Grades 4^6 
Forms: A and B 



No. of Scoregr 5 yuh= 

Subscore Keliah^]iUv^^ 

IntGircorruIaLi una of St* ^ 

Tiinn: 32 mlnijt MF 

Description; A grouj i 
vocabulary and 
survey tests, T. 
reading to rtrai 
evaluate-lnttv;-- :n 
slon, Thue^ iH 
skills. 

Norms; Grade-equivalents 



4 i score 



inwn 



ary l|ivelfi for grades 1 to 3 measure 
:oinpre lension and may be considered 
i level measures baiie vocabulary, 

. reading to organise, reading to 
^ J app feclate j and average comprehend 
^ bive. appears to measure work-study 



EKta.nal Reviews in MMV6: 787: Two r.vle.a., giva mostly negative co...„,s 
tor all levels uf the t«sLfi. At the time there was no teacher's ' 
manual „r lnforn.ntlon on no.nlng, .aliabiUty, or valid "! rTLr. 

feome of the nisBing Information). The Intermediate leve I subtest 

cu?tv with i I" *^rn,.dtatu farms ara not „f equivaUnt Slffi. 

cuUy, with urm A easier than B. Chance scores may convert to 
and '^8h. Attractive format, eaa^ to admlni^t.r 

Internal Review: Tha. manual for the Intermediate level still seems to re 
main unovallabla. Consequently there is no way to udgft L t 
nlcal chflracterlstics of the test. 
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TitU: UiagnosLic Examination of Silont Reading Abilities 
Auchors: August: Dvorak & M. J, Van Wagenen 

Publisher: Van Wagenen Psycho=Educational Laboratories. 1729 Irvine 
Av€nue South, Minneapolis, Minn. 55411 

Date: 1939-54 

Range: Grades 4-6, 7-9, 10-13 
Form; UrHi form 

No. uf Sconia: U subscarcis and 1 subtotal 
Subscore kn I iabi 1 i tl«s above .90: Nono at hlghesL Uvcl 
Intorcorrelations of subscores: .75 to above .90 
Time: About 105-160 rainutrjs 

Description: The test consists of 4 parts: (l) Part 1, Rate of Comp- 

r^hension; 2) Part 2, measuring 4 areas (percBpUlon of reUtinn«, 
yo^nbuUry In conUeKt, vocabulary in Isolation, and infommtion). 
(J iart 3, measuring 5 areas (cGntral thought, singlu dtitailK 
ruated Ideas, inferences, and interpretation) and a subtotal; 
(4) Readme for Ideas , yield ing a rate of ceding score. 

Norms : 

External Reviews in MMY3 : 48C : There are signs of careloss construction 
and keyLng of some items (more than one correct choice). An out- 
.^ide study of Intercorrelations, corrected for attentuatlon. re- 
portrjd a range from .75 to above .90, Indtcatlng lack of unlquonp^s 
for more than half the subscqrea. Useful as measure of readinc. 
U.y«I and speec(, but of little diagnostic use because of low relia- 
bilities and high intfercorrelations. Easy to scorQ. 

Internal Review: Above information is incomplete, because a specimen u^i 
nas not been examined. 
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Til:h'^ lown SiliMiL iinadiru' ]h\^ j!niLi"n 

AuUlinrfi: llnrry A. (It'iM'tir.:, A. N, Jor^i-iiHc/! , antl VlcHiir Ki'lliy 

i ; DM 

ni /'I UMrirMitary ; M scibsctir^ s and LoL/il 



Raili* r ^ I'll i'iiUMlL /u y I ti ■ * !m , 
FfH niK : AM ( lO'V I sfHl) ^ l^r < 



SiibRCi^ro lit' 1 i Abi \ \ \\u 
f> 5 7 aikI H , 



/ ' ,)t i^rada 4, Alphabf^ L 1 h i ng in graduM 



inj> has luwust cnrr^: lat i ^ri ^■ith 
'.liu r*^f orti thtj ihij:^L i nJnji.'ifiUL-nL 

HuHL ot_ vov\nUnnj\ i Hi ■ ■ > ^- r. - U l u ^im nl thu 1£ lf;;fnrjnL^if y h^vul aro 
Huff icu-nuly !ov. Ai m.-m.' tliato levol, all i r)!: t rcorr^a aL iuds 

nrr luw^ wil.li tju- fun.. .o-^-r; Mim !i!U54t 1 ndfipundf-nL u£ nuhor niaagurus. 



Dc^^cript. f on : A ^roup Ivh\^ dc'fdr ihhI f. o nu'/unirt? siloriL rfadiri^ [jrof f c i r^nc; y 
oi; Lhi' worc^study typ-^. 'r'u^ K I (if nuiUfu y and AdvarH-^:fi ; . '/{^ /. 

yu*l(l Hnbs.u)roh; on U/irM? nMnipi/t^iiimM i ua, DitrcuLod iu-ualnj'j ..uid 
Mt-aniii^;,, Viirajj^j-nph fjuuip >-< dh rirs i « , and SMnt.iinc:?^ Mf^/ininji^, tdic^ 
I'llritiMnLnrv Luv.^l nddil Innal Mc:nrns incLudu LcicaLicjrj of I nl^fjrniat: ion ^ 
Alphah.d iziriM anf! I's*^ ui: Ind-x. AL elm Arlvancjnd If^v/d addiLiunal 
Kcurtui iriciudt; Pfi.'Lry O y ^\)ruhi^nH ^ P^.o IndrjK, and FiuLccLion 
cd Kf^y V/tn dn . 

NoriiiK : SLandar-d scuruM , pr^runnL I b-^ , s^rnd ^-oqu 1 valuntft 5 and /UMi-^^-q': i va 1 *-nL^ 5 
ba*iMd OTi pupIlH rrom at^ias ''widely d 1 L r Ibutfcd ftuog raphical 1 y'' 
tif^KLfHi in lI'nlK Nn indM;ai:iun oi: hLz'- m: ozhnr characLfrr i sr Ics 
oj. Lhf- nor'^'Mp j'rcjiips 

KKL/'irnal Ruvi-w in KMY h:7^)Ui rliMr.- h^Mm nu, rMvlsiun of Lh*- L'tHL r;inc^^ 

lyAj *:K^:upU iur siipp luniunLary d ir«/c t i ons' flor suparaL^^ anawfir shurar;^ 
SoiiiM of Lhu coiitcjnt: Ik ouLdaLud. The- norifiB ^rcjup 'm ^/id arid noL 
adaquaCniy doHcrlbrHi. Ht)K ruconinK-ndtid . 

Internal Ruvlfciw: Ruadlng liat?; and Al'^habot ixing are tha only Hcur^ ^-.av i.ni^ 
satisfactory reliahliUy* Mur« scuroB ^hDuld be reliabLfe tu 
warrant thfe usu of thu Ll±hz , The outdatydn^ss of the norms and 
some itemR alr^o makes the . ^st of minimu/n usefulness as a v/urk- 
study test* 



iitlei Naison Silent Reading Test 
Author: M. j. Nelson 

Publi.h.r: Houghton Mifflin Company, 53 Wast 43rd Straet. New York, N.Y. iOOjb 
Oatrf: 1931 

Rangf^ : Gradci.s 'J=y 

Forms: A, and C 

No, of Scorers: 4 subscores and total 

Sub.core Roliabilities above .93. No information glv.n on subacore«. 

Total scor. -eliflbility (.87=. 93) reaches auceptabie level. 

Intercorrelations of Subscores i No information given 
Time: 30 minutes 

Description- A group teat consisting of vocabulary and paragraph compre= 
hennion Items. From the paragraph section, three aubscoras are 
"btained: General Slinificance , Note Details, and Predict Outcome. 

Norms: Age^equivalents and grfi.de-equlvalents , based on results from 41,000 
pupils 'from various parts of the United States". No further 
description of the ncrraing group is provided. 

fc;«ternal Reviews in MMY 4:545: Outdated manual. No statistical validation 
that test can be usee, diagnostical ly . 

Internal Review: Grade 3 and 4 median scores are chance scores, indicating 
that the test is too difficult at these grade levels. Since no ' 
information is given on subscore reliability and the norms are 
so old, the test is also not recoomended for grades 5-9. 
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TiLifi! Pupil Vru^Vi^^H Huyi*r. Ufa.M-i^iic HuflU i i ij;. TnvLi. 

AuLlwiHi Olivi'r AtKlu rlui I c r = U S. rM^lK^ri fj/iwkusk l , umi :;M.->...riv 

Puhlishur; Sflu) Ian L i.e TnHli.ij^ Scr^ic.v, Inc., AHO ,pr ]^ 
1 1 U ()OLnr) 

DaLn: 1956-65 

Range: Primary 1; ^nd ui: gvn^i^ \ ^ -ar3.y gradu 2* t^jiiK.i y .:. 
FtJrmsi A and B 

Nu. ijf Scqjqb: G to 10 jufjeor-: ami 3 subtotals 

SubHcuro KtaiabiiiLiBB abuvo VucabuUry siubtotal { .^2- A ^ ^ ^ - 

Rate subtnLal Kradas 1^2 and 4^B) ; R^ad i t :.;tn--uh.M . Jiun 

^ujbtuLai ' ,75 .96, iv^-n^l - }.-7); Knuwloidgf^ and Ijsu -^-u-.--. -.u)- 
total C.Bi", 9J. grauus /-a:; WuirCK in Uui^ C.H6^,M':s, - : eso: 
Word Kcianing (.81^--. OA, gradus 2-6 & H) ; R^^adiny; Im^.u.;, , Inlo,- 
Ltion C,7h-,92, grv.-^deR 4 c^: 6). 



mat 



JiiLurcoi LuiaL iuuH ai yul^jjcn . ■ -Mr^v^yjarj and Cuinp riihuns i un .;t i i- 

Aiittjtcurrti lat«.^ Jn ,7u'8 amA ,H0* ^ , iudicatJng cunsM. t.bi- 
lap. Must subsciuuiS iirc Indtipenc.ent to a satinfacM y c 

Time: 40 minutt^s 

Description: A gruun test. aU iavrT-is yitJ.d Raading Cnmpreh^umi iun ^.nd 

Rate subtctalg* Thc^ /^rt^ia^y 1 and XI Levtfls buth Nr:'.s.^i^ \\ ^ . ^ 
bulary^ whiireaa thr! Elejm^utary and Adv/anced Lfevelh boLh hu^n ^ 
Knowlttdgfe and IJy j or Snuvce^s Cv;i:h subgcores in Furirtion:. u 
Common Sourcut^, yaU^c. .-n of J?ul\:able Sourcas, Ue^ of J./iMmk . any 
Use of Table ot Cun.Ani P.) . Vacaouiary subscurt-s IrK;liidH U rd 
flucognitlon, Word to aoiitant Rca.itiun, Words in iJw^, and/ui M.^id 
Moaning. Cumprcidiun^ ion MubHCurej, dapcnding un uhti It-val , Ma lude 
Recalling IiiForniat ion Lor:'Ai.uig Lnlonnar. iun , R«ad^?j^ ])l .-.v.mnii, 

and/or Word Mr;aning. lua i cBlfi are daBignMd to rru^a^uri^ ^nnf^ri I 
ruading ability in J najcit areas and Lu BupplMment LhU Inj-c' ^ n % L Lon 
with scurt^^: from the diagnostic subLPHt^ which ^•mpha^Ay.r^ ^ I ? . v 
to lucatu rnpidly rnatarial of diefertiiit tyii^,% and lu tfr^ia:- di;J 
iindursitanu what Is ruad. 

Norms: Pt^rcantJles for subsco:.os and subtotaU, Gi ada-fcquivai.^nl;s> to.: ^nUv 
totais only. Form A norms basad on sainp^e of M /hQ L- nXii^ co^.Aiv 
from 37 schools in 8 Western, Midwastern and Eastern 4^tatt>s^ tasted 
in May^ 1956 ^ SLilectmi he reprfBsantetlvo of i^ll typ£,:^ of h^h.u3). 
systems. Form B normi; bm^d on 12,199 pupils tested la M.v.v. 1937. 
Adequacy of norma rt^chr.cked in 1960 and 196^. 

External Rfeviciw in MMYfi;822: See ^ ...r^ S3 



ERIC 



Kxternal Rfiview: (cont'd) 

The reliabilicy of part scares is questioned i- . 
;c Lnst, it .hould include auditory or : d°at ack sk ufr" 



internal k/iv irtw 



««ry 1 „„d Advanced Locaune Infcrmation, 5 tosL« In tie EK- 
Lli,. ntJ^ K ""^ Sources subscres and very f,.„ „r 

;nsiro1^„^d v"d;:r "'iCi': 'st' dua.„„tLi d.. . 

A Alin,-»«^ i pupils. Form B has maro ceili„g than Form 

lUba tv Slfrt r diflfer.nccs i^^ their r.- 

unreliflblcj, it wnuld be better to conside : this tsst for sur 
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FILMED FROM BEST AVAIIABLE COPY 



Author arid PubliHlua:; BelL-r Rf^aaiiiR Prugrfim, Inc*, 230 lljs 
ClilcaRo, 111. hOhil 



Data: 1965 

Rangu; Age 15 and ovcir 
rorms: Bouk 1 , Bool 
No- uf Sctirus ; /' an^.E. r. p: * 
SuhBaort\ KMLinbill* Iv ^ ^i. ^ s 
J iiturcorrij iaL i uiu; uL bii:»%/>. 



0; Mn Informatlun glvt-n* 
i!?* ! nfurmat ion givcan- 



Dyficr » pf: inn ' A s»? Ift Midm i n 1 s^f^r-d sucvuyj d^ivelopQd as part ul r Hi'Jid 
Ruading Kfl, .o-Mri 1 /ind 2 are intenaodp respyctiv^^ >, nr* - 
and pust-Ci^^t.s for t.^ie program . Yields scortjs on Sf; . i. 
lUHiHiiJn, RMndlnfi^ liabhL:,, Reading for Main Ideaj RHafijr^^ ^> i 
JDiil-flllr4, RiadlnH Fur ;l-]et/jd Ideas^ Reading for I 
Sufiiinar LxlnK , Hk\im\iui\, -iucalL, UnspeedBd Vocabulary^ Sn^nud^sd 
Vonnbuiaryj and roi^.il, An^wors are pin-punche-d in a 
Scoring PrnfijM. ^;ohn rr-HnanHion and RBcall depend uri u\\?l\: j u ii^ 
ijhuicu qu-^it;u>m Urin;^ to a passage. Speed 1b L-rm^ al 
wurdH pur minutu. Spcicid raulng and seores for oidu^r subtc^ntn 
are ulianged to p/^-rc(inl.a^^us , which in turn ar^- raLfd in 6 
uat:u|4urii^s x rom piior zo tiuperlor* 



NormH 



6 qual 1 Lat I vii caLtu^wi: ii-:s tranging fi-om poor to aupeiTLur. Mo d*-fif -7 ipt ion 
of nurining pupiilauLui i: com which such catugoriciS w. m d«^riv.u. 



EKternal Raviciw . 



None 



InLurnal Raviuw: Norms ^inMoUi 1 5 noi: dascrlbed. The saino p.^i:cantn-e 
cunvurL \:u the sa/iu^ rating in Book 2 (the post-tef^L) dH in 
( tht! prc^-Le^t), alLhuagh it might be wise to have '^stiffer^' 
fur Book 2, 'msud on students who have pursued tha prupvniu. 
Raters avi- available ^^eparately and would bo usnfui in ckiu. 
that have nut pursued the prugram* Th^ ^^oJ f -^adrnini Mtr;rInM 
f (datura makus Lhe tMst atirractlve for oldur pupils. T^-^ardu^ 
find the prufiled royultt: helpful for planning instruction 
stiJdy reading .gkilUs^ 



Rook I 
T.h - - 



ERIC 



Tide: Thu RGadlng Eye 

Authors: Stanford E. Taylor and Helen Frackenpohl 

Publishar: Educational Davalopmantal Laboratories. Inc. 284 Pulaski Ro^d, 
Huntington, 1.^ New York 11744 

Date: 1959-60 

Range: H Ic.veLs: Grades 1, 2, 3, 4, 3, 6, 7^8, 9^16 and adultH 
Fornis: H forms at each of 8 levels 
No* uf ScureH : 10 subBCores 

Subscore Ruliabilitios abovg .90: Reading componant scorus ropurUod Lu 

have reliability between .83 and .93. No information eiven for 
other scores. 

IntercorrelatiDns of Subscoresi No information given, 
Timo • 4 minutHS 

DescrlptiorK Curnpluto kit including eye-movement camera and LeKL mn^rlals 
costs $700. Individually administered test. Pupil roads several 
Uesu selections of graded difficulty aloud until a luvel which 
can be read with reasonable fluency Is found. A passage at this 
level IS then read silently and followed with 10 questions. With 
an eye-movement camera, a photographic record Is obtained of 
oculomocor efficiency in the reading act. The record is analysed 
to yield 3 Reading Component scores (fixations, regrosslons, 
average span of recognition, average duration of fixation, and 
rate with comprehension), 3 Ratings (grade level of f undanienLal 
reading skill, relative efficiency, and directional attack), nnti 
J Diagnostic Categories (visual adjustment and general adjustiiienL 
T reading) , 



Norms i 



Gr.vJe-level norms for reading component scores only, given scparatoly 
for males and females, based on a nationwide ■sample of 12,000 
pupils, chosen to be representative of public and nonpublic schools 
■n all gee-graphic areas. 

ISxturnal Hr.vlews in MMV 6:83U' Alternate forms and normative data r... ce 
rntusting and study of progress from grade 1 through college 
practicable. Validity of the eye-movement camera technique has 
been demonstrated by correlations in the .80's and .90' s between 
photographic moasurements and scores on standard reading tests. 
Dircictlons for usf of camera and score interpretation are clearly 
written for '.■uch r use. Two reviews concur with high praise for 
Ihi: inati j.ii and tuchniquu. 



JnL«;rnul Xi-vii'w 



Manual and test materials not inspected. 



TLtlvi HuAclini* Vc'r^4at:i ) U:y ^i;,':^t 

Authuirs: Aruhur S. Mcnonflld , SiKl-^ Hiiry Aiudia, G.MM:i;t: v... i:>irnUj M 

PubUsher: bid uraM I 1)<m^o i o;^f li . - / f mboi aLt, c i n/^ , Inc.. v^^m I'uln^.ki RoaJ , 
HuntingLon, L. V. / ^ /A.^. 

Dale ; 1960 r^a 

Furnuj: I5n,i f : _A nnd U; Ad^^an ^mJ: C: and D 



SubBcoru RullDbil Lf:]v'$ abuvM ,00- Ho InJrormat: i on jnv^ r., 
J ntorcQi-rulaL iuni- nf «n Ivu :<> t bn : No t nCf.»rmat ion givciu 
Time : 15 f-o SO tumiH.LMi 

DuHcripLiun: In Lhv. Ba^5ic Pai^i^i: and Pencil Editions, tha LokT mi^^nur^^ 
rtmding -^laK* bU/ uy oy compaT; Lng a pupil 'b catftn of r*u\0.inu 
undar dif farani: MtU:.5 v^: J na f ';uc t ions . In PnrL l hfi h\ Lo rt-nd 
carufuliy in ordor to a-^swar questians poBf-ci un a lator pn;/ 
in Van 2 la fio read a fictional story lasL to imcvtrFiiauJ 
iL« nuiLn poinLi] In Q-dnr to lumvmr questaurn^ ponmd laLcur. 
Fort 3 hu in to BCan i i nn answr-r to a questi^u^ k i vum u. 
advancu. In Partb aud 5 he to skim the. pruvinus paf^r,.=;'.: 
£roni boglnning to /-nd to anst;er questions givMn in ndynnrt.- 
which conc-rn th.i main jde-s of the pa^^snga. In tliu An^ancfHl 
Uve I , skimming coducnd to on© port. ThnHn tunts yiuld ^ 
Raty of R^adln|.5 2 CQiiiprolinnfiJon, 1 or 2 Skiinmio^ Rate, a/id ^ 
1 Scanning ilatu ,^cor-^?= HKimniing and scannlni^ rair.s aru c 
paL'c:d to {■sgular rar- ni roading by moans u[ a-iatio to 
duturmina tvhoUhor thti pupil oxhiDits £ J.ciKibi I i ty , 

Thi:^ Bm)'.^ fOivt: pai'A ^^^.^/^i may ^^r- usud v/lth the li -nif M^imsi* a 
camera in liho Rpttdini;^ Ky^i iMlltioi (Basic lavfU onlyi, Thu oy^-^ 
mowmont phutagr^.q)li;^ hr.^^ ^^np^y^^td to i^rc^vldr; f^oothh on lixtM ic i.r 
regi OK^ioni?, span of i er.^n tm I ] an , duration uf UKuLhin;,^ 
ratti within tha i ^m^ CMb-paries: careful roadjn«, rapid r.^adi 
scanning, and 2 liklHmiiny fe^xurcises. Additional scorelj ar^ 
Reiativa Efficiency -^nid Du^octional Attack ( Iftft: to ri^^htl. ^ 

Norms: Grada averages Cgrathii.. 1^12 and college) jitivfm for lu^nr: 

score in iaper and Pf.nc M iiclitilorjs,. Also given for ai : R^^^ii 
Eye Edition sub^coros. iJuhJ lahar statos that standardisnt inn 
\H currant ly undor way to i-'Ovide grado equivalents and p/ircf.ii 
tiles. Information is found in EDL Bulletin No, 3 f 1960) rathf.r 
than in the mannaJ *, 



= 57^ 



K'-miin;; V^rs^iLiUly TuhL (cont'd) 



internal Ravi.w: Lacks reliability data and welUdcfined norms. Alt.rnat. 

forms «aid to be equated, but no evidanca is pras.nLed. C^v"f 
approach for measuring critical reading skill of £ 1 uKibil ity 
ALt, active format but answer blocks for some compruhansion 

d^ff i^uU to Jandie!"' 



FILMED FROM E ^^ST AVAILABLE COPY 



Titlu: SRA KeadJng Recprd 
AuLhnr : Gny Tw Lklfv.*fiil 

Publisher: Sclenct^ Res^mrch Ai^ f^^n; i :u i- , i * , vj;- r:^:,n' ivrlr^ Si-nrLi 
Chicogo, 111. 606} i 

Date: 1947-59 

Ranged Grad^ifi 6-12 

Forms ^ one forrn 

Nu, of Scores: 4 subiscaras and toiai i^v/v^ o i i ..^ ^^t^b^:t*^n^i 

Subscore Reliabilities above ,90i thvaiy^ltoy Uo^^Urp Si-UUfs (*H;..,tr't 
Other subocornH do not ru^^'^ h.^^'.. 'r i ; 

InUarcarrelations of SubHcare&j: Rcadiruj Uaii- ..u * noot ir,*'up:^vK . ' = 

scores, ln'li.cating that vicn!m'i^^ ^-.-rw '-atf-^ uthF^^ 
and that thciy cannot ba rllfjtr?*.^^ l ; on rir;,.,cJ}.;r . i i:: - 

currylation uC thu 10 Hubt.f^Ht:r\ ^^^iir. iLLiLt^c^j aftvd i !.i . = La^j^ 

tha tcBt^t to yifiid 4 subv:oi -.^ 

Time: 26 mlnutug 

Duscrlption: Subte^it I (Ri^te of ^ ^Oi-rr ox ward^i rs^^^rd v lvju 

mlnuttas) yields Reading ^^core; Subtest 2 iRffOdLnk (U^ v.^e- 

lionsJon basad on que^t'Oiirs ''alciting to nrtlrUi in Su' j ; m. U 
yioldB Comprc^hansiion sc^^v - .:j'tbtests 4-7 (paragrap:!, .ttr/, 
map-table-graph^ advert L ^v:;- jm; , and index rfiadlng) y i iM . ry- 
day Reading Skills sc;?if:- !^i*^Ursts 8-10 {teH:hnical c l . c y , 
sentonce rrefinmg^ and p ■ vocabulary) yiold Vocrl ii.*.v ^icui:^,. 

Norms: Percentiles for subscor^H .ml grada-equivalftntB for Tutal c 'iy. 

Baaed on c.qui-pert:Bnv.;M j -Kiu^^Klnp^ with othGi: SRA HunrM; '-'en,!: 
results in grades 6, u CBSti^d in cdu^ iriu u^ . ; 

NurmH in IntHrm^idiaiu gi; ici^t^s wore obtained by Lin^mi. u .i: j: ) l it>-t 
Liquating roups (310 to 331 pupils per grad£0 vjor,-, c\v.-^utp for hnir^i^^ 
reprjisentat I vo\ of oattor^^^l i^^liOi!! pupsjiation Lr ;:i rnu; ^ , ^M", 

SOciofiCDnori. Lc^ sI:atuH , afid if. Ik- l I ?g&^nc . 

KKtarual Heviuw Jn MHV 4:530; it^ls^^ri; V Lgbly ^^urij^d ift.^i: , ( ^ i ::,tr.^ . 

ister^ - Adequately measn./^jfi iK;»ciibii J ar-y 5 but l^i/oad-^L uv.j ^ U ^.tic=h 
as Interpretation and IriEerancfc are iargelv nuglfti.tiau. 5,. f.r.^ 
conunents in review are not pertinent since nm) nurniing rbri 
grouping of iO subtasUB to yi^ld 4 subflcur-^ ini^c^-au n\ ■/ ? ^s':-:'.; . 

Intarnal Revi'^^: Of doubtful ubu hf/cfuttn of low r^i i i^i^rn ri ^ v - h:^;. 
scoroB sKcept onG , 



